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ABSTRACT
PERCEPTION OF THE VIABILITY OF AN
INSTITUTIONALIZED URBAN ALTERNATIVE
HIGH SCHOOL FOR DISADVANTAGED YOUTH
February, 1982
Melvin Lewis Burroughs, B.S., Knoxville College
M.Ed., Springfield College
Ed.D.
, University of Massachusetts
Directed by : Dr. Kenneth Ertel
The purpose of this study was to examine J.E.S.I. (Jobs, Educa-
tion, and Self-Improvement) Alternative High School as one viable
alternative for high risk disadvantaged youth in Springfield, Massa-
chusetts by (1) describing and analyzing the evolution, development,
and adoption of J.E.S.I. into the Springfield School System, and (2)
assessing and comparing perceptions of various groups (former and
current J.E.S.I. students, parents of former and current students,
secondary counselors
,
principals and assistant principals of the
four traditional high schools, central office administrators) towards
J.E.S.I.
Analysis of the history of the program revealed that the survival
of J.E.S.I. beyond the average tenure of an alternative program and
its adoption into the public school system can be attributed to the
strong support of parents.
A Likert-type questionnaire was used to assess perceptions of
five dimensions of the program: (1) effectiveness; (2) educational op-
portunity; (3) methods of operation; (4) student type; and (5) quality
vii
of the educational program. The chi-square test of association
was used to assess the significance of eight hypotheses: (1) there
is no difference between the two student groups in their perceptions
of J.E.S.I.; (2) there is a difference between groups (students, par-
ents, and staff) in their perceptions of J.E.S.I. as an effective
alternative; (3) there is a difference between groups in their per-
ceptions of J.E.S.I. as an educational opportunity; (4) there is a
difference between groups in their perceptions of methods of operation;
(5) there is a difference between groups in their perceptions of the
type of student attending J.E.S.I.; (6) there is a difference between
groups in their perceptions of the quality of the educational program;
(7) there is a difference between groups in their total perceptions of
J.E.S.I.; and (8) there is a difference between groups in their percep-
tions of the value of a J.E.S.I. education.
Hypotheses 2, 4, 6, 7, and 8 were confirmed; hypotheses 3 and 5
were not. Hypothesis 1 was partially confirmed. These results support
the general hypothesis that J.E.S.I. is a viable alternative for dis-
advantaged youth.
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CHAPTER I
INTRODUCTION
Statement of the Problem
This study will describe and analyze the development and institu-
tionalization of an urban alternative high school for high-risk dis-
advantaged youth in Springfield, Massachusetts. The analysis will be
concerned specifically with the school's operational design, the
process by which the design was instituted, and how the operational
design of the school addresses the dropout crisis of Springfield's
high school youth. The school was named "Jobs, Education and Self-
Improvement," but is more commonly known by its acronym — "J.E.S.I."
These designations will be used interchangeably in this dissertation.
This study will also assess perceptions of J.E.S.I. held by
J.E.S.I. students, parents of J.E.S.I. students, and various school
staff and administrators. In an earlier study of J.E.S.I., Kanno
(1974) presented strong indications and recommendations that further
research on J.E.S.I. was needed in the areas of (1) student percep-
tions of J.E.S.I. as a viable alternative for high-risk youth, and (2)
a more detailed description of the J.E.S.I. process in impacting on
the educational process of these youth. By investigating the percep-
tions that the students have of J.E.S.I., educators can better for-
mulate strategies and develop programs to facilitate the educational
growth, change and development of high-risk disadvantaged students.
1
2This study will be further enhanced by including research on percep-
tions of parents, for it is the parents who were a major force in the
development and survival of J.E.S.I. The inclusion of research on the
perceptions that traditional high school staff and central office ad-
ministrators have of J.E.S.I. is also of great interest and importance
to this study in that it provides the full range of perceptions of all
groups involved with the school.
The justification for investigating the J.E.S.I. process is two-
fold: (1) to assess its significance to the alternative school move-
ment in general, and to Springfield in particular; and (2) to provide
documentation of an educational process which can successfully engage
the potential dropout.
Background of the Problem
Much has been said and written about public education. Increas-
ingly, various authors and community groups have advocated the de-
velopment of public school alternatives. These alternatives are as
diverse as the interests and intents of their supporters. During the
past 15 years, it has become clear that there is a need for alterna-
tives to traditional public school education as evidenced by the many
alternative programs which have been initiated. Some of these pro-
grams were developed with state and federal funds, whereas others
were funded through private grants, municipal initiative, or through
university sponsorship.
Since 1970, a number of public alternatives have been developed
3and documented. For example, national clearing houses such as NASP,
WASA, SEA, and NEAP, and specific studies of alternative schools con-
ducted by Smith (1973), McCollum (1974), Allard (1976), Kanno (1974),
and others have provided a variety of perspectives on the development,
evolution, administration, and general case history of alternative
schools. The proposed study is based on the interest in and diversity
of the alternative school movement in general and the documentation of
the evolution, development and institutionalization of one alternative
high school in particular.
The critical need for public school education and/or training has
been well documented. Disagreement exists as to how and what should
be taught, but the why seems fairly settled. According to Alvin
Eurich (1970)
,
the high school is the pivotal point of our public
educational system. He argues that schools must offer youths the aca-
demic background necessary for college, as well as the vocational
training that is essential for success in the labor market. In an
ever-increasing technological society, the need for education and
training has increased the responsibilities of local school systems
to provide educational opportunities of greater depth and diversity.
Today's labor market demands a skilled work force. Estimates of the
future needs of business and industry are dependent upon the quality
of educational and vocational training opportunities offered, and are
likely to increase the demand for educational and vocational excel-
lence. Consequently, the high school dropout is at a tremendous dis-
advantage today and in the future.
The problems of the high school dropout have been the subject of
4considerable study resulting in a tremendous challenge and call for
educational reform. For example, authors such as Glasser (1969),
Postman and Weingartner (1969)
,
Silberman (1971)
,
Holt (1964)
, Graubard
(1972)
,
Glatthorn (1973)
,
Fantini (1976)
,
and others have pointed out
the need for change and have documented the methods that should be
taken to implement those changes. Many communities have invested
large sums of money and talent in implementing those changes.
The initial funding and continuing success of J.E.S.I. is the re-
sult of many factors. It is believed that the development of addi-
tional alternative services in Springfield may be related to understand-
ing the factors associated with the evolution, organization, and in-
stitutionalization of J.E.S.I.
The alternative school movement and its populatiry have coincided
with the increased awareness of the school system's responsibility to
parents and students for total educational programs that respond more
to each individual and his/her educational needs. In the Commonwealth
of Massachusetts, Chapter 766 now provides each student with the right
to learn from age three to age twenty-one . This right must be provided
by each community for all of its students and must be acceptable to the
parents. School systems began moving quickly to comply with Chapter
766 and began to look toward alternative schools as one possibility to
provide students with viable educational options . Since alternative
schools in general have a student body that is comparatively smaller
than that of their larger, more complex counterparts, alternative
schools enjoy more risk taking in terms of individualization of in-
struction, class scheduling and other organizational procedures.
5As communities continue to seek additional educational opportuni-
ties for their students, the documentation of an existing alternative
program could prove invaluable. Describing and documenting important
dimensions of the development and institutionalization of J.E.S.I.
should prove useful to those communities in light of their need to de-
velop additional services for youth.
J.E.S.I. originated as an experimental state-funded dropout inter-
vention program. Today it is fully supported by city taxes. The
school was established in early 1972 under the auspices of the School
of Education at the University of Massachusetts. J.E.S.I. is unique
in the fact that the school is funded by the local school board and has
been for the past five years. Most of the literature on the subject
indicates that alternative schools in general have a life span of
eighteen months to three years. J.E.S.I is now in its eighth year of
operation.
During the early days of operation J.E.S.I. could be considered
a true alternative. Students attended the school by choice and de-
cisions on school policy and direction were made with staff and student
input. Once the University transferred the control of J.E.S.I. over
to the Springfield School Department, the program subtly developed into
an alternative intervention program for high-risk disadvantaged stu-
dents. This will be discussed in detail later in the dissertation.
Initially, an important factor in the integration of J.E.S.I.
into the school system was the work of Dr. Kenneth Ertel, professor
at the University of Massachusetts and principal investigator for
J.E.S.I., who negotiated with Springfield school officials and
6encouraged them to assume sponsorship of the program. Later, negotia-
tions by concerned parents of J.E.S.I. students with the local school
board were instrumental in making the alternative a permanent entity
within the Springfield Public School System.
Purpose of the Study
The intent of this study is to examine J.E.S.I. Alternative High
School as one viable alternative for high-risk disadvantaged youth in
Springfield, Massachusetts. The primary purpose of this investigation
is to document the evolution, development, and adoption of an alterna-
tive school into the local school system, a rare occurrence in this
country. This documentation can serve educators as a basis for under-
standing important factors in the process of creating educational and
counseling services for disadvantaged youth.
The secondary purpose of this study is to assess perceptions of
the J.E.S.I. Alternative High School held by involved students and
parents, traditional high school staff, and central office administra-
tors in order to gain insight into the value of the program to the
community it serves and to share this insight with others interested
in establishing their own alternative programs. Awareness of the per-
ceptions held by individuals involved in an alternative process can be
critical to those who wish to strengthen this process.
7Objectives of the Study
The objectives of this study are to report and analyze the process
and events associated with the institutionalization of the J.E.S.I. Al-
ternative High School from a state-funded and university affiliated
program (1972-1974) to a public school alternative (1974-1980) in
Springfield, Massachusetts.
The questions that this study will address are:
(1) Is J.E.S.I. a viable alternative or option for high-risk dis-
advantaged young people in Springfield, Massachusetts?
(2) Is the high school diploma, as achieved through J.E.S.I., an
important educational objective to high-risk disadvantaged
youth?
(3) To what extent are students, parents, school administrators,
and counselors in agreement as to the validity of J.E.S.I.
as an alternative?
(4) To what extent did the research on dropouts and alternative
education determine the direction and operational design of
J.E.S.I. and what new information has J.E.S.I. provided on
appropriate methods for serving the needs of high risk
students?
Source of Data
Historical records from the Alternative High School will be util-
ized to provide student information. The following categories will be
8used as criteria to assess student success: improved attendance, re-
duced tardiness, improved attitude, transfer to traditional high school,
transfer to another program, completion of credits for high school
diploma, successful completion of G.E.D. exam, attainment of employment,
and/or enrollment in an institution of higher learning.
In addition, consultation with EPRA research staff in the Division
of Educational Policy, Research, and Administration at the University
of Massachusetts at Amherst will produce a series of data gathering in-
struments designed to
:
(1) Report the attitudes and perceptions of present J.E.S.I.
students towards J.E.S.I. Alternative High School.
(2) Report the attitudes and perceptions of former J.E.S.I. stu-
dents towards J.E.S.I. Alternative High School.
(3) Report the attitudes and perceptions of parents of current
students towards J.E.S.I. Alternative High School.
(4) Report the attitudes and perceptions of parents of former
students towards J.E.S.I. Alternative High School.
(5) Report the attitudes and perceptions of secondary adminis-
trators (Junior High and High School Principals) in Spring-
field, Massachusetts towards J.E.S.I. Alternative High
School.
(6) Report the attitudes and perceptions of central office per-
sonnel (superintendent, assistant superintendents, and
supervisors) towards J.E.S.I. Alternative High School.
(
'
Report the attitudes and perceptions of secondary guidance
personnel (counselors) towards J.E.S.I. Alternative High
(7)
9School.
Respondent Categories
The following groups will be administered a questionnaire to as-
sess their perceptions of J.E.S.I.:
(1) Former J.E.S.I. students (N = 60). The rationale for the
selection of this group is that these students were directly
involved in the J.E.S.I. experience and their perceptions of
the school being designed for effective change is extremely
important to give support to alternative education in Spring-
field.
(2) Current J.E.S.I. students (N = 60). The rationale for this
selection is that the students currently enrolled at J.E.S.I.
are directly involved in the alternative educational process
of the school and their perceptions are invaluable in design-
ing, developing, and implementing effective alternatives.
(3) Parents of current students (N = 50) . The rationale for the
selection of this group is that many parents are involved in
the educational process of their youngsters and refer them
to J.E.S.I. Therefore, it is very important to know their
feelings about the program.
(4) Parents of former students (N = 48) . The rationale for the
selection of this group is that these parents have been in-
volved directly in the J.E.S.I. process through their chil-
dren and their perceptions are extremely valuable and useful
10
in future program planning and design.
(5) High school principals and assistant principals (N = 16) .
The rationale for the selection of this group is that they
are directly involved in major policy decisions in the edu-
cational process at the secondary level and their perceptions
of J.E.S.I. as a school designed for change is extremely im-
portant to further innovations.
(6) Personnel in central administration (N = 20) . The rationale
for the selection of this group is that these individuals
are in a position to perceive J.E.S.I. Alternative High
School as part of the entire school system.
(7) Counselors from the other four high schools in Springfield
(N = 12) . The investigator will randomly choose three
counselors from each of the four high schools. The random
selection will be done by placing all the names of the
counselors from the four traditional high schools in four
separate boxes and selecting three names for each box. The
rationale for the selection of this group is that these in-
dividuals are directly involved in monitoring the progress
of the high school students and making referrals to J.E.S.I.
as they feel it is appropriate. The opinions or perceptions
of these people of J.E.S.I. should be very important in de-
termining the status and direction of alternative education
in Springfield.
11
Hypotheses
(1) There will be no significant difference between the two stu-
dent groups in their perceptions of the five dimensions of
J.E.S.I.: (a) an effective alternative, (b) an educational
opportunity
,
(c) methods of program operation, (d) the type
of student, (e) the quality of the educational program, and
(f) the total of these five scores.
(2) There will be a significant difference between groups in
their perceptions of J.E.S.I. as an effective alternative,
with students (both former and current) having the highest
perceptions and staff (central office administrators, coun-
selors, and principals and assistant principals) having the
lowest.
(3) There will be a significant difference between groups in
their perceptions of the educational opportunities provided
by J.E.S.I., with parents and students being most positive
and counselors and administrative staff being least positive
in their perceptions.
(4) There will be a significant difference between groups in
their perceptions of the methods of program operation, with
students being the most positive and counselor and adminis-
trative staff being the least positive in their perceptions.
(5) There will be a significant difference between groups in
their perceptions of the type of students that should be
or are attending J.E.S.I.
12
(6) There will be a significant difference between groups in
their perceptions of the quality of the educational program
°^^ere<^ by J»E.S.I., with students and parents being most
positive and counselors and administrative staff being the
least positive.
(7) There will be a significant difference between groups in
their total perceptions of J.E.S.I.
(8) There will be a significant difference between groups in
their perceptions of the value of a student's completing high
school through J.E.S.I.
Definition of Terms
The following terms associated with the investigation are pre-
sented in alphabetical order and are described according to their use
in the study.
Alternative Education : An educational process which provides students
with options and choices in their academic and career growth and de-
velopment.
Alternative School : A school which students may choose to attend in
place of the traditional school. It is generally different from a
traditional school in several aspects, specifically, smaller class
size, individualized curriculum, less formal relationships between
staff and students, and students clearly having a choice whether they
participate. The school typically emphasizes a high degree of student
and staff involvement in decision-making.
13
High-Risk Youth : Those who have heavy liabilities which lessen their
chances for competing successfully with their fellow citizens in all
phases of life, e.g., schooling, employment, financial solvency, and
living within the law.
Disadvantaged Youth : Anyone from kindergarten through grade 12 who is
potentially capable of completing a regular educational program leading
to graduation, but because of home and community environment, language,
cultural
,
and/or economic disadvantages will have difficulty completing
the regular school program without special effort by schooling author-
ities.
Dropout : Anyone who leaves school, for any reason except death, before
graduation or completion of a program of studies and without trans-
ferring to another school.
Limitations of the Study
The most obvious limitation is that the study is confined to
Springfield, Massachusetts. What is perceived as applicable in Spring-
field does not necessarily apply identically to other communities
.
Another limitation is the fact that the investigator is also the
director of J.E.S.I. Alternative High School at the time of the study.
This dual role might influence the kinds of data interpretation pre-
sented in the study.
CHAPTER II
REVIEW OF RELATED LITERATURE
In Chapter I
,
the problem was described and its background pro-
vided. The limitations of the study were declared, terms were defined,
source of data identified, and the significance of the study was dis-
cussed. Chapter II is organized around two major themes that relate to
the major objectives of the study. The initial part of the chapter
presents literature on the evolution and development of educational al-
ternatives with particular attention placed on more recent develop-
ments. This section of the review will identify and discuss the needs
for alternative schools and the literature supporting these needs. It
will also include literature identifying various types of alternative
schools and the organizations that support alternative schools.
Chapter II will then present and discuss the literature on the
causes and characteristics of early school withdrawal. Studies of
early school leavers which depict the characteristics of high-risk
school dropouts are reported in this section. Summaries of research
reported from a wide variety of sources related to attendance, partic-
ipation in after school activities, reading and math abilities, family
organization and other demographic and personal characteristics of
dropouts are reported in this section.
14
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Alternative Education: An Overview
Over the years the term alternative schools has been used in ref-
erence to a very different kind of institution, one which operated
outside the mainstream of American education. These schools were
uniquely similar in concept and style but served diverse populations.
One of these, the "free school" was established on the Summerhill
principle that "freedom works," espoused by A. S. Neill (1960). Neill
states the philosophy for this school clearly:
My view is that a child is innately wise and
realistic. If left to himself without adult
suggestion of any kind, he will develop as
far as he is capable of developing (p. 4)
.
Underlying this philosophy was the central concern for individual
freedom. The free school, for the most part, served white middle class
students who were disillusioned by the authoritarian, mechanical char-
acteristics of public education. Another alternative school, called
the freedom school, was founded on the philosophies and ideas expressed
by Kohl (1969)
,
Kozol (1972)
,
and Friere (1969) . The freedom school
served the poor of all races, and attempted to provide an educational
experience for students aimed at challenging the great myths of society.
It had obvious political overtones, and those who considered society
oppressive and unjust meant to use freedom schools as vehicles for
societal reform. Free schools and freedom schools emphasized affective
development, flexibility in curriculum and scheduling, and encouraged
more equitable and less paternalistic relationships between adults and
16
students. These schools advocated the expansion of education to in-
clude the community and its resources, establishing smaller educational
units to humanize the experiences for those involved.
The Need for Alternative Schools
. The need for alternative schools
within the public school system has been well documented. The basic
democratic need for consumer choice in education is expressed with
clarity by Kamman (1972) as he states:
Imagine a town in which every family is arbi-
trarily assigned to some local doctor by a rul-
ing of the Board of Health. Imagine that the
Health Board assigns families only on the basis
of the shortest distance from the home to the
doctor's office. Imagine finally that if a
family complains that the assigned doctor is
not helping one ailing member of the family the
Board of Health replies, 'Sorry no exceptions
to doctor assignments.' If this sounds like a
totalitarian nightmare, stop and think. This
is nothing less than a description of the way
that Boards of Education assign children to
schools and teachers. The fact that it is a
time honored tradition does not change the
meaning of the process. In fact, a better
case can be made for assigning families to
doctors than to schools and teachers (p. 37)
.
For most of the 1960 's, a comprehensive public high school served
the majority of students in public school by providing them with the
academic skills necessary to gain college admission, offering basic
job entry skills and, in some manner, developing their skills as citi-
zens. In the past 15 years, however, that picture has changed dra-
matically. Critics began to expose the public to deep-rooted problems
that faced public education. Complaints that the schools were not
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servicing a majority of the students were being voiced by students and
parents alike, and not simply by a small group of dissatisfied indi-
viduals.
Graubard (1972)
,
a staunch advocate of the free school movement,
described the condition of American public education:
The American system of public education is in
very deep trouble. This is now so widely ad-
mitted as to be almost an official truth, es-
pecially in the great urban areas of the country.
The so-called crises of the schools shows itself
in many different ways. In the urban schools
young people drop out or are truant in astonish-
ingly large numbers. Despite years of official
concern, education for poor and minority youth
is as disastrous as ever (p. 7)
.
School educators, students and parents became more vocal about
the problem that schools were encountering, and also about the appar-
ent inability and unwillingness of schools to make the necessary
changes. The many complaints could not be denied or pushed aside as
minor protests of special interest groups, nor as unfounded accusa-
tions of eccentric parents and their children.
Postman and Weingartner (1969) spoke eloquently of the ills of
the American public school and what must be done to remedy the situa-
tion. They stated:
The institution we call 'school' is what it is
because we made it that way. If it is irrele-
vant as Marshal McLuhan says; if it shields
children from realty, as Norbert Wiener says;
if it educates for obsolescence, as John Gardner
says; if it does not develop intelligence, as
Jerome Bruner says; if it is based on fear, as
John Holt says; if it avoids the promotion of
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significant learnings, as Carl Rogers says;
if it induces alienation as Paul Goodman
says; if it punishes creativity, and in-
dependence as Edgar Friedenberg says; if,
in short it is not doing what needs to be
done, it can be changed; it must be changed.
It can be changed, we believe, because there
are so many wise men who, in one way or an-
other, have offered us clean intelligent,
and new ideas to use, and as long as these
ideas and the alternatives they suggest are
available, there is no reason to abandon
hope (p. 14)
.
The importance of educational change was clearly being noted in
this statement. It was recognized that the school can indeed be
changed, and in fact must be changed. Effective educational changes
cannot occur without other widespread changes in society. But there
is no point in waiting for other changes to bring about a change in
education. Unless educational alternatives are planned and pursued,
there is no assurance they will occur, no matter what else happens.
If they do not, the other changes are likely to be superficial and
short-lived. Educational change, on the other hand, will bring other
fundamental social change in its wake.
Educators are constantly faced with the question "What should
education try to do?" Historically, there have been diverse education-
al goals set. The educational goal of the Puritains was to teach chil-
dren to read the Scriptures. By the mid-nineteenth century education
was supposed to give every child an equal opportunity for personal
development. There were other visions to follow of what schools were
supposed to be. In a more practical sense schools were the vehicles
of cultural assimilation, especially for the immigrants. Schools were
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to prepare children for life; to teach a boy a trade, to teach a girl
home economics. A particular school might or might not have been
liberating for a particular individual, but the institution of school-
ing was indeed liberating in that it provided genuine life alterna-
tives. These alternatives began to disappear as school attendance
moved from voluntary to compulsory.
Universal compulsory secondary education was firmly established by
1940 with a majority of the 14 to 17 year old population enrolled in
high school and with nearly 40% graduating (Smith, Bahr, and Burke,
1976). Today compulsory secondary education is a reality, with more
than 85% of the age group enrolled and with about 70% graduating. It
is obvious that what was originally a diverse array of educational
options has been reduced to one monolithic public school system without
choice for the individual family.
The fact that schools had become a place where children were sent
without choices, and the many philosophies that prevailed about schools,
caused a great deal of confusion and dissatisfaction. Educators, par-
ents, and students began to vocalize this dissatisfaction. What was
becoming apparent was that there was more to school than subject matter,
books, and tests. Children were demanding more relevancy and choice in
their lives. Epstein (1974) states the case against the schools
clear ly
:
Nowhere in standard schools is there any
serious preparation for living and working,
except in the abstract sense in which all
young people need reading, writing and cal-
culating. Those who fail at the academic
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curriculum are sent as second class citi-
zens to what are generally called voca-
tional high schools. I have no special
knowledge of such schools, but it would
not be surprising if, poor as they may be,
they prepare their students for the world
they will live in better than regular high
schools do. And when two—thirds or three-
fourths of our young people go to regular
high schools it is obvious that an essen-
tially academic curriculum is inappropriate
for most of them. It is therefore not at
all surprising that these young people are
increasingly alienated from the schooling
they receive and that in the current permis-
sive age they have broken into rebellion
against the irrelevance of their schooling
(p. 258).
For years the prerogatives and practices of public education have
been virtually sacrosanct. The eyes of the public have always stopped
at the schoolroom door. As Silberman (1971) points out, "... adults
take the schools so much for granted ..." (p. 25). However, the rapid
changes that have hit all of our society's institutions with the ac-
companying questions of their legitimacy and effectiveness are now
being directed toward public schools. This phenomenon has subjected
the nation's educational process to close scrutiny as evidenced by the
following statement:
The public schools have never really embraced
the mass of the community, nor do they now.
There is no point in reviewing here once again
the frequency of academic failure for poor
children, or the joylessness in middle-class
schools, the overriding fear of social disrup-
tion or the unending sacrifice of the individual
to the imperatives of economic growth. Still,
we assess and plan, guided by a legend, believing
all the while that we are making rational plans
for the future (Green, 1972, p. 29).
Thus, fertile ground was being laid for the seeds of change that
were to take place during the mid 1960's and early 1970's. There was
great dissatisfaction with the school situation. The anger of a parent
in Harlem whose child could not read or the despair of a parent in Rox-
bury whose child had turned off and dropped out were no longer iso-
lated cases and were perceived not as failures of the children but of
the schools in meeting the needs and desires of a pluralistic popula-
tion. An early reaction to this problem was the free school movement
which attempted to make learning more relevant and more enjoyable for
children. Free schools sought to address the individual needs of chil-
dren and represented a reaction against sterility, impersonality, and
the bureaucracy of public education. Schools were initiated by dis-
affected teachers and parents, and were set up in storefronts, homes,
churches and warehouses. Graubard (1972) was able to capture the
spirit behind the establishing of free schools in his statement:
The concern with reforming education has
spread quickly and many people - parents,
students, teachers, administrators, govern-
ment and foundation officials are working
for reform of various sorts inside the pub-
lic school system. But over the past few
years, a small but rapidly growing number of
people have despaired over the possibility
of substantial changes with the public school
system within a reasonable time . For them
the public schools as they now exist are not
places they want their children to be, and
there are students and teachers who have sim-
ilar feelings. So in keeping with a great
American tradition of self-help, these few
parents
,
students
,
and teachers have decided
that if you want them now, you'll have to do
it yourself (pp. 8-9) .
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The influence of the free school movement cannot be taken lightly,
for these new creative ventures caused reverberations within the sys-
tem. The movement helped highlight other alternatives that had either
been around for years or were in recent operation due to growing dis-
satisfaction. For instance, Montessori education became an important
alternative. In New York City, Harlem Prep and the Street Academy be-
came prominent examples of schools that took public education casual-
ties and made them successful college bound students. In Philadelphia,
the Parkway Program became nationally known for its concept of the city
as a classroom. An essential element common to all of these schools is
their flexibility which represents a refreshing departure from the uni-
formity of the traditional schools. Yet, despite their aspirations of
independence, self direction, tolerance, and social responsiveness, the
real impact of these schools has not been to achieve radical reform
outside the public school system, but rather to stimulate reform efforts
within the system.
The Basic Foundation of Alternative Education . Alternative schools, by
definition, come in many sizes and shapes and with varying objectives
and philosophies. The growth of the alternative school movement since
the late 1960 's has been both rapid and considerable. The element
common to all alternative schools is that students and parents have a
choice in selecting an educational program. Alternative schools rec-
ognize that different students may do better in different educational
settings, and therefore stress variety rather than uniformity. They
are organized many different ways with various kinds of student bodies,
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but all involve a total educational program. These schools may occur
at any educational level, elemerttary or secondary, though there has
been more effort to establish alternatives for high school students who
are more vocal in the complaints about education.
There is a consensus of opinion within the hierarchy of alterna-
tive education that adheres to the belief that all types of schools
should be made available to students. No one program or methods of
education should ever be classified as the best. All types of struc-
ture should be considered valid if alternatives are to be meaningful.
There are those alternatives which are physically separate from other
schools, while others share a large school facility with other alter-
native programs. Many are not confined to a single building and con-
sider the entire city as their schoolhouse. Alternative schools have
appeal for both the education reformers and traditionalists within the
communities. The concepts of free choice or options which are the very
essence of alternative schools are values basic to the American system.
As Fantini (1971) stated:
For rather than pushing people around, you
provide options for them. They choose.
They make decisions (p. 586)
.
In addition, as the political and economic viability of alterna-
tive schools has been demonstrated, and as their programatic credi-
bility blossomed, there is a growing evidence of support at the upper
echelon of the educational power structure. School superintendents
and school boards across the country have gotten into the act by ini-
tiating, supporting and implementing alternatives in their respective
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communities.
For example, on March 13, 1973 the Minneappolis School Board voted
unanimously to try to offer alternative educational styles to all ele-
mentary students in the fall of 1976 (Smith, Bahr, and Burke, 1976).
The Fleishman Report, produced in 1972 by the New York State Commission
on the Quality, Cost and Financing of Elementary and Secondary Educa-
tion, endorsed alternative public education. Smith, Bahr, and Burke
(1976) cited the Fleishman Report:
This commission believes that alternative types
of public education should be available to stu-
dents and parents. It is clear that some students
thrive in a convential school system while others
perform poorly, lose interest and too frequently
drop out of school ... To make schools more respon-
sive to the communities they serve as well as to
encourage diversity, we propose that every New
York school district begin to establish a family
choice plan (p. 136)
.
In 1975, California became the first state to mandate the estab-
lishment of alternative public schools. The Dunlap Bill, passed in
June, 1975, states that any parent or guardian may request that a
local school district establish an alternative school program (Smith,
Bahr, and Burke, 1976). The bill defines alternative schools and
authorizes local school districts to establish and maintain such
schools. In Hartford, Connecticut, Shanti, a secondary school without
walls, is actively and cooperatively supported by the Hartford Board
of Education and school boards in seven surrounding districts. Mul-
tiple options are currently available in Philadelphia, Pennsylvania,
New York City, Boston and Worcester, Massachusetts, Ann Arbor and Grand
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Rapids, Michigan, Seattle, Washington, Madison, Wisconsin, and St.
Minnesota. This was not always the case as illustrated by
(Smith, Bahr and Burke (1976)
:
Prior to 1970, options and alternative pub-
lic schools were little talked about and
seldom, if ever referred, to in the lit-
erature of education. Today these terms
are so common and widespread that they are
almost ubiquitous. The situation may be
partly related to the search for alterna-
tives in many aspects of society today
(p. 136).
Since alternatives or options have developed as responses to in-
dividual communities' educational concerns, rather than as responses
by the mainstream of the profession to concerns for the national in-
terest, they represent the first evolutionary thrust in public educa-
tion at the grass root level. There are not many national educational
conferences which do not include some presentation on alternative ed-
ucation. Most professional educators perceive the alternative schools
as change agents, though without the inherent risks involved because
they are based on voluntary participation. The schools do not require
a consensus within the communities to operate, nor are they mandated
or imposed on a particular type of clientele. They are also not pilot
schools, bringing with them the threat of system wide duplication, but
instead are available options among many. The alternative school does
not make the assumption that if it succeeds everybody will have to do
the same thing. Fantini (1976) states it well:
No one alternative can do it all. It would
be a far better approach for those in the
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alternative movement to indicate that the
standard process is an alternative that
works for many, but not for everyone.
There are teachers and students who would
not profit from an entirely different ed-
ucational approach. Whatever the proposed
alternative, it is, at best, another legiti-
mate way of offering a choice. Since each
alternative is aimed at the same common ed-
ucational objectives, the idea is to develop
different means to common ends (p. 14)
.
Professional educators have deliberated long and hard as to pos-
sible solutions to the problems that exist in education. Solutions
vary from Neill's "free school" to Illich's "deschooling." However,
one idea about the schools is commonly agreed upon, and that is the
schools are in serious trouble. This was clearly illustrated in a
statement by the National Commission on the Reform of Secondary Edu-
cation (1973)
:
The American high school has become a be-
leaguered institution. Everyone agrees that
the high schools are in difficulty, but there
agreement ceases; even before they arrive at
proposals experts find themselves arguing
about what is wrong and about the source and
size of the trouble. While educators ponder
the problem, the high school environment de-
teriorates further. Our large city school
systems are on the verge of complete collapse.
Two decades ago the cities operated the best
schools in the United States. Today, these
schools are at the bottom in academic accom-
plishments. Data from the National Assessment
of Educational Progress reveals that achieve-
ment in schools of the inner city has fallen
even below that in schools of the rural South,
traditionally the nation's inferior schools
(p. 12).
This very strong indictment by the commission states the case
for
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establishing alternative schools. The present education system is in
such chaos and confusion, and is literally not working for so many ed-
ucators, students, and their families that it ’has become imperative
that options are created. The justification for creating alternatives
can be summarized as follows.
Anternative schools offer flexibility, an opportunity for crea-
tive change and institutional reform that can take whatever form the
clientele might choose. The demands for change within the public
schools have often reached a point of desparation.
The growing pluralism within the American society, long a symbol
of the democratic culture, demands that a plurality of educational
choices be provided that can begin to satisfy greater numbers of fami-
lies by addressing individual needs. Moreover, children have different
learning needs, instructors have different teaching styles, and no
single program yet devised can meet all educational needs
.
Phenomenon of the High School Dropout
Introduction. To investigate the phenomenon of early school withdrawal
is to study the interrelatedness of various human and institutional
factors in American society. The interaction of economic, social and
psychological variables creates a labyrinth into which more than one
million young people are cast each year (Schreiber, 1967). Despite
the dramatic increases in school retention rates during the period
1900-1970 (from 20% to nearly 80%) , the significance of early school
withdrawal still remains a tremendous problem to our society as a whole
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In an effort to separate and perhaps restructure the issues and
problems associated with early school withdrawal, this section of the
literature review will present an overview of the problem, as well as
present a selective inventory of causal factors to early school with-
drawal.
Importance of the Problem . In order to completely understand the sig-
nificant problem of a curtailed high school education, it is necessary
to review the nature and function of the traditional American schooling
system in relation to economic and political variables. Despite the
fact that more and more students are completing 12 years of education,
the relative importance of a high school diploma is diminishing. Entry
level positions in most occupational areas require a minimum of 12
years of school, if not more. As the numbers increase among young
people who possess these educational requirements, minimum employabil-
ity standards increase in a fashion not unlike a conveyor belt which
sorts through varying kinds of qualifications. A high school diploma
represents, therefore, an operational standard, rather than a measure
of a particular group of skills and qualifications. Schools have suc-
cessfully managed to graduate the bulk of American students, many
times through selective grouping and tracking operations. Ironically,
as a result of these actions, schools have devalued the importance of
their own diplomas. Unfortunately, such a situation, in light of the
ideal purposes of universal public education seems somewhat ludicrous.
As Schrieber (1967) indicates:
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The high school diploma has become the creden-
tial for employment, and personnel officers
using it as a screening device even where
the job does not require it. The tendency of
industry to escalate its entrance requirements
as the educational level of the new workers
rises (from a little more than 10 years of
schooling in 1952 to 12 years of schooling in
1962 with the prediction that two years of
college will be needed, by 1975)
,
plus the real
need for better-educated workers will increase
the already desparate plight of the school
dropout (p. 5)
.
Consequently, the dilemma facing the school dropout is ever in-
creasing as the economics of a highly industrialized society force a
competitive and escalating set of requirements for admittance. Each
year, one student in three fails to complete twelve years of school;
although some return to finish nearly 50 to 75% of those who do return
end up dropping out again.
The greatest danger in the review of early school withdrawal is to
fail to isolate and identify certain conditions inherent in the problem.
The basic nature of American society has changed dramatically since
World War II, and with these changes have come discernible new patterns
of employment. The increased automation and high yield technology of
the farming industry has shifted population centers to heavily concen-
trated urban areas. As a result of the shift, many blue collar and
manual occupations have declined or been completely eliminated. Rapid
improvements in industrial automation have taken a heavy toll in many
unskilled labor areas, and white collar service occupations are cur-
rently increasing at three times the rate of blue collar and semi-
skilled occupations. It has been estimated that automation will have
30
eliminated or made obsolete 24,000,000 unskilled and semi-skilled jobs
by 1970 (Bienstock, 1967). Additionally, the distribution of employ-
ment has changed significantly with goods producing industries declin-
ing and a concurrent rise of service industries, including state and
federal government service. Bienstock (1967) reports:
Since 1930 the relative importance of the goods
producing and service producing industries has
just about reversed. In 1930 goods producing
industries accounted for 56% of all employment
and service-producing, for 44%. In 1950 the
service-producing industries for the first time
began to provide more jobs for people in this
country than the goods producing industries.
By 1960 the goods producing industries accounted
for 45%, with the service producing industries
accounting for 55% (p. 106)
.
If high school education is desirable, not as an object unto it-
self, but as a credential, an admittance card into the world of work,
what are the implications for the three out of ten youths entering the
labor force without such a credential? The fastest growing occupation-
al areas require the greatest degree of education and training, and as
a result, employment prospects for high school dropouts are shrinking,
if not totally disappearing.
Other factors within American society as a whole are alternately
relating to the problem of early school withdrawal and tend to further
define this significant educational problem. Due to dramatic increases
in our birth rates following World War II, the number of youths between
the ages of 16 and 25 nearly doubled during the two decades following
the war when compared with the previous two decades (Shreiber, 1967).
Between 1960 and 1970, the number of new workers rose by approximately
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12.6 million. In 1970, one out of four workers in the United States
was between 14 and 24 years old. Thus, the competition for worthwhile
occupations is further compounded by the sheer. force of numbers. Un-
employment among young workers is presently at record levels with no
promise of improvement in sight. Nearly 60% of these unemployed youth
high school dropouts, and their failure to graduate accounts for
their consistently high unemployment levels, two and a half to three
times greater than their graduate counterparts.
Unfortuantely
,
there are a number of prevailing economic condi-
tions which, as we have seen, paint a bleak picture for the high school
dropout. Although a statistically smaller group than in the past, the
high school dropout of today is placed in a much more difficult and
hopeless situation than before. The degree to which the dropout of
the 1970's is disadvantaged has increased, while the opportunities for
overcoming such a disadvantage have diminished. Economic and social
conditions in our large urban areas continue to escalate the barriers
imposed on the poor, the minorities and other groups.
Although early school withdrawal is a national problem, it gains
its most serious aspects when considered in terms of specific groups
of people. In 1966, census figures revealed that family income under
$6,000.00 experienced a failure to graduate rate of about 17% compared
with approximately 7% for families with an income over $6,000.00 (Bien-
stock, 1968) . In our larger cities, dropout rates for tenth grade
students from poverty areas show that as many as 60% leave school be-
fore graduation. Although most school systems report dropout rates
much lower than 60%, it is important to note the socio-economic and
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and ethnic composition of their figures. In one study (Curley, 1971),
it was determined that 68% of the dropouts, as compared with 15% of the
stay-ins, fell in the lower or lower-middle class categories. The
N.E.A. (1960) reports this aspect specifically:
. . . that although Blacks constitute less than
11% of the total population of this country,
their 18-26 year olds have contributed 26% of
the dropouts in that group and less than 10%
of the high school graduates (p. 6)
.
Throughout the literature on early school withdrawal, socio-
economic status is reported to be a major perdictive indicator in
identifying high school dropouts. Poverty, and the accompanying social
disadvantages, is probably the greatest cause of early school with-
drawal .
Bowman and Mathews (1960) report that 85% of the nation's drop-
outs come from the lower socio-economic class. As a result, the major
minority groups in large urban areas, namely Blacks and Puerto Ricans,
comprise the bulk of the nation's dropouts. Deprived in their early
years by the conditions of poverty, most minority children find the
completion of 12 years of school difficult, if not impossible. Coun-
seling strategies aimed at retaining minority group young people in
school are complicated by the realities of job opportunities and in-
stitutionalized biases. Bienstock (1967) reports:
The kinds of jobs dropouts obtain are much less
desirable than those held by high school grad-
uates . Non-white youth appear to be in an even
less favorable position, whether they are grad-
uates or dropouts (p. 110)
.
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Most sources on early school withdrawal discuss the issues of race
and socio-economic status, and the relationship that these factors have
to school achievement. However, the importance of exactly who com-
prises the millions of high school dropouts, and why so many of these
youth should be Black, and Spanish surnamed and poor remains relatively
unexplored.
The sources of the dropout problem are vigorously related to the
structure and function of American society as a whole. Without at
least a minimum amount of education, meaningful participation in the
benefits of our society seems improbable. The importance of early
school withdrawal as a problem is simply that it works disproportion-
ately against specific groups of people, and additionally operates in
combination with larger and more complex forces in our society. To
analyze early school withdrawal as solely a phenomenon related to
American secondary school would be a mistake - the context of the prob-
lem must be analyzed and understood in terms of the larger issues.
The salient factors discussed in this section are as follows:
(1) Increased school retention rates have driven up the basic
educational requirements in most job categories with no
forecasts for improvement. Thus, the relative importance
of the high school diploma has diminished.
(2) Population shifts from rural to urban areas coupled with in-
creased automation of manual and unskilled labor occupations
have severely affected the number of jobs available to young
people without education.
The occupations requiring the most training and education(3)
34
are increasing at three times the rate of other occupational
areas as our economy shifts from a goods producing to a ser-
vice producing technology.
(4) Although fewer students are dropping out of school than in
the past, the opportunities for such students to gain prac-
tical and positive experiences in our society has all but
disappeared.
(5) Early school withdrawal seems to affect the urban city dwel-
ler, the poor and the minority group memeber to a greater
degree, thus guaranteeing their continued low economic status.
Selective Causal Factors to Early School Withdrawal . As we have seen,
there are distinctive factors which affect school achievement, and
which operate independently of school programs. The literature on early
school withdrawal is replete with data regarding early detection and
identification of high school dropouts, some as early as the elemen-
school level (Dudley, 1971) . Studies by Cervantes (1965) , Kranzler
and Walters (1970), Yudin, Ring, Nowakwiska, and Heinemann (1973) and
Curley (1971) all develop data gathered from school records in order
to obtain specific lists of characteristics of early school leavers.
Most of the major studies, although differing in some methodological
and interpretive procedures, seem to agree on the major factors af-
fecting early school leavers. Many studies have attempted to isolate
single factors and to test these variables on populations of graduates
and dropouts. However, the results seem rather conclusive in that
there is no single characteristic which appears more successfu in
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predicting early school withdrawal. Dudley (1971) reports:
No single characteristic appeared to differen-
tiate completely, however, combinations of
certain characteristics were shown to be valid
predictors of potential dropouts
. . . different
combinations of variables appear to be impor-
tant in the statistical computation of a score
that most completely and efficiently separates
the dropout from the graduate (p. 28)
.
Despite the inability of researchers to isolate and differentiate
select variables affecting early school withdrawal, the profile of
the potential dropout is clear-cut. School related measures of aca-
demic achievement, attendance, grade retention, extra curricular ac-
tivities, and family strife all reveal that the school leaver is
readily identifiable as early as grade six (Curley, 1971) if not be-
fore (Dudley, 1971).
Studies by Hickman (1967) , Cervantes (1965) , Kranzler and Walters
(1970) , and Livingston (1958) all report instances of early school
failure as evidenced by poor reading and math scores, lower than av-
erage marks, frequent absenteeism, and generally poor adjustment to
the school environment. It appears that early school withdrawal is
not a sudden impulsive action on the part of most high school age
students, but rather the logical extension of a much longer period of
dissatisfaction, frustration, and failure related to the school exper-
ience. Green (1966) reports the following characteristics of the
early school leaver:
O
... age, sex, grade reached at the time of
leaving, courses taken, intelligence, scholastic
grades, achievement test scores, frequency of
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school transfer, failures, grade retarda-
tion, health and physical handicaps, per-
sonal appearance, participation in extra-
curricular activities, leadership, emotional
drive, social ideals, adjustment t;o opposite
sex, race, socio-economic class, attitudes
towards classmates, teachers and subjects.
There is no one factor that is responsible
for all of the dropouts, nor can any single
group of factors account for each individual
case. It appears that the dropout is a re-
sult of many disruptive forces (p. 22)
.
Efforts to identify and retain early school leavers were at their
highest point in the period between 1963 and 1967. During this time
national efforts were begun under the initiation and leadership of
Presidents Kennedy and Johnson. As more and more data began to ac-
cumulate on early school leavers, it became apparent that potential
leavers could be easily identified according to school related measures,
but that the mere identification or "profiling" was not enough. Recent
efforts to retain potential school leavers have met with some success,
but not a great deal when just the figures are examined. Since the
1960 's there has been a noticeable shift in the pattern of reporting
in the literature regarding the characteristics of early school leavers
and the best methods for dealing with the problem. Early efforts to
entice recalcitrant students to finish high school, modifications in
curriculum and instructional methods, and other "in-school anti-
dropout" campaigns have affected some significant progress, but a
great many students continue to leave school, never to return.
Perhaps a result of the many school-related approaches, recent
studies have tended to view the problem of early school withdrawal
from a different perspective, theorizing that the roots of school
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failure lie outside of the classroom. More recent research approaches
and commentary on the school leaver seem to view the problem of drop-
ping out in a more wholistic model which take:* into account a number
of factors. Tannenbaum (Passow, 1968) reports:
Studies of community conditions as they relate
to dropout rates show that the problem is
severest among the poverty stricken and socially
disadvantaged, especially the non-whites in these
groups (p. 270).
Tannenbaum believed that data derived from comulative records and
related to in-school performance are valuable sources of information,
but only when this data is interpreted along with certain environmental
factors. These factors include poor living conditions, deprivation,
family background as well as individualized social and emotional prob-
lems which may affect the level of school achievement. Throughout the
extensive literature on the school leaver, predictive characteristics
of the dropout include both school related as well as socially/
emotionally related factors. Green (1966) cites a 13 point checklist
for the early identification of the dropout, but fails to indicate or
emphasize that 9 of the 13 points specially relate to individualized
situations independent of school. They are:
1. Consistent failure to achieve in regular
schoolwork.
2. Grade level placement two or more years
below average for grade
.
*3. Irregular attendance and frequent tardi-
ness .
*4. Overt antagonism to teachers and prin-
cipals.
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*5. Marked disinterest in school, with feel-
ings of not belonging.
6. Low scholastic aptitude.
*7. Low reading ability.
*8. Frequent changes of school.
*9. Non-acceptance by school staff.
*10. Non-acceptance by schoolmates.
*11. Friends much younger or older.
*12. Unhappy family situation.
*13. Marked difference in size, interest,
physique, social class, nationality,
dress, or personality development
(p. 42).
* Asterisks indicate those points of drop-
out identification which are not school
related.
It is important to note that feelings of not belonging, friend-
ship patterns, ethnic origin, rejection, and unstable family situations
are factors which relate to the social, psychological and economic
background of the student. Cervantes (1965) concentrated his study
of the problem in the family unit of the high school dropout, and
his data supports the importance of this social system in early school
withdrawal. Cervantes found the family of the dropout to be less homo-
geneous in terms of socio-economic stability, permanent place of resi-
dence, religious orientation, sharing of rituals, and educational as-
pirations than the family of the school graduate.
A total network of disruptive forces operates against the poten-
tial school leaver and develops its importance and substance from the
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realities of the social system in which the school leaver is situated.
The disintegration, instability, and overall negative environment of
the potential school leaver is clearly seen in the interaction of home,
school and community environments. Yudin and his associates (1973)
report
:
The interaction between individual differences
and early environmental factors will to a large
extent determine the students' ability to profit
from classroom instruction' (p. 42)
.
Yudin and his associates tried to isolate relevant variables be-
tween two populations of students in their early school years in order
to observe whether there are pre-existing tendencies towards early
school withdrawal, or whether it was necessary to examine the school
itself for causal factors. Their approach to the problem of dropping
out has, as we have seen, been a more common pattern in the literature
since 1969. Majoribanks (1972) found a positive relationship between
measured environmental forces and test performance. His findings were
noteworthy in that he concentrated his research on the measurement of
the intensity and quality of what he called environmental subsets,
related to human characteristics and found in the home, school and
community. Cervantes (1965) found that 84% of the dropouts had feel-
ings of rejection, of not being one of the family, and of not belong-
ing .
As a result, recent studies have shown the importance and complex
relationship shared between individuals and their environment. As
more and more data develops from these studies, new programs and
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practices for the treatment of high school dropouts will emerge. In
review:
(1) Personal and demographic data on the characteristics of early
%
school leavers has been widely collected and analyzed in
various major studies reported in the literature.
(2) Most studies conclude that there is no single characteristic
which would account for all early school withdrawals, but
that certain combinations of factors have highly positive
predictive correlations.
(3) Comparison data between populations of school leavers and
graduates reveal that the potential dropout can be readily
identified as early as Grade six.
(4) Recent studies on early school withdrawal have concentrated
on measuring and evaluating the pre-existing conditions or
tendencies involved in early school withdrawal in an effort
to isolate whether causal factors are related to school ac-
tivities, or exist indpendently of school programs.
(5) Recent major studies reported in the literature have profiled
the school leaver as having feelings of not belonging, and
rejection associated with both home and school.
CHAPTER III
DESCRIPTION OF THE DEVELOPMENT AND ORGANIZATION
OF J.E.S.I. ALTERNATIVE HIGH SCHOOL
%
Chapter III will present an historical narrative account of the
initial planning, organization, and expansion of J.E.S.I. Alternative
High School. A step by step account of all developmental phases of the
program as well as the characteristics of the school, its students and
staff are described. Further elaborated are the curriculum areas,
counseling component, and the vocational training component of the
school.
Historical Background of J.E.S.I.
In June of 1971, the Jobs, Education and Self-Improvement Program
(J.E.S.I.) was funded by the Commonwealth of Massachusetts. The funding
was through the office of Educational Planning and Management, Center
for Occupational Education, in the School of Education at the University
of Massachusetts Amherst Campus. The university management was to
implement J.E.S.I. programs in three Massachusetts cities, namely Boston,
Springfield and Worcester. For purposes of this study attention is
focused primarily on the development of J.E.S.I. in Springfield.
J.E.S.I. was originally designed as a vocational planning and
experimentation program for high risk, disadvantaged youth, adapted
from a 1968 model initiated in Wilmington, Delaware. The Delaware
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project was called 70001, and was a joint venture between Thom McAnn
Shoe Company and the Distributive Education Club of America, Inc.
(DECA)
. Its purpose was to develop a special project providing educa-
tional training and employment opportunities for disadvantaged youth.
Through a cooperative arrangement with local merchants and reinforced
by the national parent companies, disadvantaged youth upon acceptance
into 70001 were placed on a job and supervised by a qualified job coun-
selor. The students retained their jobs as long as they satisfactorily
participated in the program or until the student, coordinator, and em-
ployer agreed that there were no further benefits to be gained from
continued participation. The students received increases in wages, and
were granted promotions periodically as they successfully met specific
performance objectives developed cooperatively by the employer and the
coordinator.
Modeled after 70001, the J.E.S.I. Program added two important new
dimensions, namely education and the development of the self concept.
In fact the Springfield program made the development of educational
skills and the acquiring of the high school diploma its top priority.
The reasoning behind this change of direction was the realities of the
job market, age and inexperience of the majority of the clients, and the
limitations of the program's resources.
Embryonic Stages of Development
Initial Springfield Strategy . The first action was to assess the com-
munity needs in order to determine whether a program of this nature
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was feasible or acceptable to the Springfield community. This task was
out by contacting
,
and having a dialogue with representatives
°f programs and agencies, including the Springfield School Depart-
ment that served youth in the 16-21 age group. Meetings were held with
these people to familiarize them with the J.E.S.I. concept, listen to
suggestions, and to seek advice. Community agencies involved in the
initial needs assessment were: Northern Educational Service, Spring-
field Urban League, S.A.S.S.I. (Street Academy Systems of Springfield,
Inc.) Preparatory School, Neighborhood Youth Corps, Concentrated Em-
ployment Program, Springfield Action Commission, and the Division of
Employment Security among others. High school dropouts and their par-
ents were also consulted on the educational needs of the community, and
the feasibility of a program like J.E.S.I. The talks with the dropouts
and their parents proved to be invaluable in understanding the type of
program that was needed and wanted from the recipients' point of view,
and in the establishment of real front-line community support. After a
month of individual contacts and group meetings it was determined that
such a program as J.E.S.I. was needed, and would be acceptable in
Springfield. A physical site at 100 Chestnut Street was located. The
Springfield Redevelopment Authority leased 2,000 square feet of prime
space to J.E.S.I. at a gratis rental fee of one dollar per year. This
was the beginning.
An understanding of the community and some of the past history of
the involvement of universities in communities, or their perceived in-
volvement is necessary in order to appreciate or understand why the
Springfield community had to be courted in a sense before J.E.S.I. could
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be established. Many community people have held a very negative opinion
toward universities in general. It is felt by many that universities
view communities as laboratories where their people can come in and gain
invaluable training, experience, and credibility only to move on without
leaving any positive changes or real benefits for the 'Community. It is
felt by many that universities take more that they give when they go
into communities. There is the often heard phrase from community resi-
dents that they will no longer be used as guinea pigs by university
people to do their doctoral thesis, publish books, etc. Whether real
or imagined these were some of the attitudes that had to be contended
with in the initial establishment of J.E.S.I. as a university connected
project within the Springfield community.
Early Staffing Patterns . Staffing was a primary factor in establishing
the J.E.S.I. program, and for setting the tone for any success which
was to follow. It took approximately eight weeks to bring together a
highly efficient professional staff. Included among the staff were
grass roots community people in key positions as teachers, counselors
and outreach workers. J.E.S.I. was quite fortunate in that the staff as
a group was highly motivated toward developing the potential of the
J.E.S.I. students. The university connection proved to be a tremendous
asset in this instance because the school (J.E.S.I.) was able to util-
ize this resource to attract highly trained, top quality workers for
all
phases of the program.
In selecting staff the idea was to hire people who were knowledge-
to high risk disadvantaged students. Alsoable of the problems common
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important in the selection process was experience working with this type
of student, and empathetic as opposed to sympathetic attitudes.
Upon completion of staff selection, there was a week of staff
%
orientation. Included in the orientation was a series of values clari-
fication exercises, strength acknowledgements of group members, and
circle sessions. Staff members ended orientation with some very posi-
tive feelings about each other, and about the task at hand. This feel-
ing carried over into the interaction and development of relationships
with the students. The only negative aspect of the initial orientation
was that the staff was feeling so positive that there wasn't enough con-
structive criticism which is always needed. However, this shortcoming
was soon remedied during the next staff orientation. The key staff mem-
bers involved in the establishment of J.E.S.I. in Springfield, Massachu-
setts included: Principal Investigator based at the University of Mas-
sachusetts, Program Director based at the University of Massachusetts,
Springfield Site Director, Administrative Assistant, Education Coordin-
ator, three full-time instructors, two part-time instructors, one full-
time counselor, one part-time counselor, one full-time outreach worker,
and one community worker. The daily operation of the initial program
could perhaps be best understood within the framework of the decision
making and organizational hierarchy of J.E.S.I. For that reason, the
staffing pattern is presented here. This pattern represents the or-
ganizational roles of J.E.S.I. staff as they were originally estab-
lished.
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The Principle Investigator was responsible for making sure that
the policies
,
guidlines
,
and criteria for funding mandated by the State
Department of Education were being carried out by the staff. Other
duties included the development of the proposal and total budget manage-
ment.
The Project Director at the University of Massachusetts at Amherst
was responsible for providing the leadership and assistance to the local
site directors in the establishment of J.E.S.I. in the designated cities.
Other duties included staff development and program evaluation.
The Springfield Site Director was directly responsible for the
establishment of J.E.S.I. in Springfield. Duties included: public
relations, staff recruitment and selection, staff development, and
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coordination of job placement services. In summation, the Site Director
was responsible for the design, development, direction and implemen-
tation of the program.
,
The Administrative Assistant was primarily responsible for the man-
agement, of the office and record keeping. Duties included: filing,
program correspondence, public relations, and some classroom teaching
assignments.
The Education Coordinator was primarily responsible for developing
the J.E.S.I. curriculum. Other duties included teacher training and
selection of educational materials.
The Counselors were responsible for working directly with the stu-
dents in developing their self-esteem. The counselors also assisted
students in choosing the proper course of studies, and in the develop-
ment of their interpersonal skills. The most important function of the
counselor was to be a good listener for the students , helping them to
make decisions and solve problems.
The Instructors were the key facilitators of the educational pro-
gram. The instructors worked closely with the counselors to insure the
proper placement of the students in the classes.
The Outreach Worker was primarily responsible for recruitment of
students. The outreach worker worked closely with the site director in
getting the program out to the community and potential J.E.S.I. students.
The Community Worker was primarily responsible for assisting the
site director in developing community contact and community support.
This person also worked with other staff members to facilitate their
understanding of the Springfield community and the students'
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surroundings and background.
In order to fully appreciate the dynamics of J.E.S.I. and the task
this staff was to undertake it is necessary to* have some understanding
of the setting.
Springfield, Massachusetts is located in western Massachusetts.
The city has a population of 175,000 and though it is referred to by
the Chamber of Commerce as the "city if homes" it is surrounded by a
great many industrial and small manufacturing plants. The public
school system has four senior high schools (enrollment about 1,200 per
school)
,
six junior high schools (grades 7-9) and 47 elementary schools.
It is an urban school population with a 55% growing minority student
population. About 33% of its graduates go on to some form of higher
\
education.
The Springfield Public School System has been in transition for the
past ten years. The transition has been from a very conservative, tra-
ditional system to a system that is opening up more opportunities for
choice for students and parents.
In the past ten years, Springfield has established three magnet
schools, built one community school and scheduled a new high school for
1982. Included as part of the plans in this transition was the OWL (On
With Learning) program in 1969. OWL is an alternative adult education
program designed to prepare participants for the high school equival-
ency examination and is an integral part of the school system. There-
fore, Springfield was an excellent school system to investigate for
the
possibility of establishing an alternative school.
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Description of the J.E.S.I. Student
Students enrolled at J.E.S.I. represent a, diversity of backgrounds,
skills, interests and abilities. Many are college preparatory students
seeking an accelerated individualized program. Other students come
to J.E.S.I. with negative school experiences, and serious skill defi-
ciencies. The greatest common denominator among the students is a dis-
satisfaction with traditional schooling. The following list of behav-
ioral characteristics can be used to identify many J.E.S.I. students.
Each student in the program usually exhibits one or more of these char-
acteristics :
Inability to conform to the traditional classroom setting;
Academic skill development below ability;
General recognition as an underachiever (below average for
ability;
Failure to establish his/her occupational future;
A pattern of behavior problems;
Absenteeism and tardiness;
A lack of motivation, direction and drive;
A poor self-image;
A stressful family situation which appears to have a detri-
mental effect;
Hostility toward adults and authority figures;
Difficulty with the law;
Serious economic problems which threaten completion of school.
The public school had not provided the programs or more positive
experiences for these disenchanted students. J.E.S.I. was
aimed at
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students aged 16-21 or grades 10-12 with vastly varying degrees of moti-
vation and skills, each of whose most common and significant goal was to
gain a meaningful education through an alternative program.
The student who attended J.E.S.I. during the early inception of the
program did so for a variety of reasons. As might be expected, many of
the students who applied to J.E.S.I. were simply seeking to avoid the
limitations which they perceived in the traditional high school educa-
tion as inappropriate for their needs, and they sought to use J.E.S.I.
to provide education, life, vocational, and career oriented choices.
Many of the older students viewed J.E.S.I. as a last chance to success-
fully launch their educational, or vocational careers. These feelings
grew out of the student^' perceptions, that the traditional school did
not provide them with any meaningful learning experiences , or that they
themselves were incapable of grasping any opportunities offered through
the uniformity of the school system's approach.
Basic Philosophical Concepts of J.E.S.I.
The philosophical basis of the J.E.S.I. program can be broken into
seven interrelated components. They are: the caring approach, expecta-
tions structure individualization, responsibility, reinforcement and
evaluation.
The Caring Approach . All people feel pain when they do not have inti-
mate caring contact with other human beings. As young adults feel in-
creasing pain, they will concentrate more and more of their energy
into
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dealing with this pain in what may well be inappropriate and possibly
dangerous ways. Some use drugs, some steal, and some hurt others or
themselves. What these young people need is something which will not
likely be met through these desperate attempts. They need the warm hum-
an contact that others can provide. Youth who come to feel cared about
learn to care for themselves and for others.
Basically, the J.E.S.I. staff cares effectively as it reacts and
behaves in ways that meet the real needs of students. In order to
promote this idea the J.E.S.I. staff must develop skills of effective
listening and observation to make it possible for an accurate recog-
nition and differentiation of the needs of young adults. These skills
are developed through coursework, constant practice and observation.
Through the application of these skills the J.E.S.I. staff can influence
positive classroom behavior and generate an atmosphere of warmth and
caring.
Expectations . J.E.S.I. operates under the theory of the self-fulfilling
prophecy, i.e., "what one expects to happen, happens." Teachers who
expect disaffected students to do poorly are likely to see them fail or
cause disruption. Teachers who have positive, reasonable expectations
for students will have successful students.
Parents and teachers of socially maladjusted or emotionally dis-
turbed youngsters sometimes take a permissive approach which usually
leads to further failure and more unsuccessful experiences. The per-
missive approach has very little application when working with "turned
off" students. It tends to reinforce the irrational idea of getting
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something for nothing, a pervading concept of many students with emo-
tional problems. They often overestimate their abilities in a manner
which can lead to self-destructive behavior throughout their lives. The
complete lack of personal responsibility in goal achievement is a symp-
tom of this behavior. When students continuously and systematically
blame their parents, teachers, and employers for their failures, the
suspicion that it is the individual's problem surfaces, and not all
those others who are continually making mistakes. The identification of
this problem and the realization that a person is responsible for his/
her own behavior is perhaps one of the most essential elements of real-
ity that an unsuccessful youngster can learn.
Overestimating or underestimating the capabilities of each student
is a pitfall to avoid in setting expectations. Each will have different
limitations and different potentials. An important key to establishing
meaningful goals is the individual's ability to be flexible. If the
goals are not appropriate, they must be changed. The teachers involved
must be able to admit mistakes, reevaluate situations, and proceed with
alternate strategies which offer a greater probability of success.
Structure . J.E.S.I. students, though they may not look like it, are
scared. They are afraid of more failure, more pain and ultimately more
rejection. Ironically, they behave in ways which often lead to the re-
sults they fear so much. The J.E.S.I. program structure is designed to
directly alleviate these fears and simultaneously provide students with
knowledge and experience in alternative approaches, behaviors and under-
standings.
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The staff's first objective with the J.E.S.I. students is to put
them at ease, causing them to feel secure in the J.E.S.I. environment.
Students feel a tremendous amount of security vihen they are confident of
their relationships with others. Also, knowing what to do, where to be,
when to be there and how long to be there adds considerably to their
feelings of security, and reduces energy consuming decisions they have
to make. To make this secure environment a reality J.E.S.I. has devel-
oped ways to reduce distance between students and staff, reduce dis-
tance between student and student, to discover and to assign appropriate
classwork, to avoid confusion in classwork, to give students the tools
to understand themselves and others, to make consequence systems natural
and comprehensible, to teach students how to get adequate information
and how to solve problems, to narrow decision making possibilities, and
to increase opportunities for success.
The J.E.S.I. structure is then flexible enough to make allowances
for the skill deficiencies of the students and to encourage their devel-
opment and growth.
Individualization. Individualization is an essential component of
J.E.S.I. Alternative High School. It is not simply a curricular tool,
it is a philosophy of how to treat human beings. It extends beyond the
typical individualized curriculum to deal with all aspects of student
needs. School failure is a primary cause of behavior problems, feelings
of success and self-worth are reinforced. The J.E.S.I. program indiv-
idualizes not just curriculum but time structuring, rewards, attention
giving, confrontation, and problem resolution.
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In order to individualize, J.E.S.I. initially determines the
student skill level self concept. Testing of skills and attitudes pro-
vides useful information about the students background and feelings.
Conferences and interviews give further assessment of the students'
needs. The various teats, interviews and conferences make it possible
to determine which students need, want, and can benefit from J.E.S.I.,
and what approach to take to deal with specific behaviors when the
students enter the program.
A student's experience at J.E.S.I. depends primarily upon his/her
apparent needs. In the class, individual contracting is done. Abili-
ties, interests, and relevance determine the course content. Each stu-
dent begins at his or her particular level in skill development, and
expectations are developed from there. The major expectation is growth.
The rate and level of growth are determined by the special consider-
ations of each case. Some students have learning problems, some have
short attention spans, some have college level alility, some have a poor
sense of timing and responsibility. Expected growth is negotiated be-
tween the teacher and the student. Grading and prompt exploration of
grades is important to the students. Grades are given primarily to mea-
sure individual growth in meeting expectations.
In the J.E.S.I. Group sessions, one of the primary concepts is that
individual differences are acceptable and desirable. An effort is made
to create a safe environment for discussion of these differences. A
great deal of time in Group is spent communicating that each person is a
worthwhile individual and has the potential for success. When negative
behavior occurs, each individual is expected to deal with the
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consequences of his behavior.
When a person experiences growth and success, feedback and atten-
tion are given to reinforce the growth. When the student has problems,
contingency contracting is sometimes effective. The individuals are
asked to take a look at where they are and where they would like to be,
or think they should be. A plan to reach the goal is then drawn up with
regular checkpoints and sometimes modifications, always keeping in mind
the capabilities and needs of the individual. Students respond to this
structure in a positive manner if the goals are consistent with their
needs.
Responsibility
. J.E.S.I. stresses the concept that each person, staff
as well as student, is responsible for his/her behavior. Excuses, ex-
planations, blaming, and other rationalities are not accepted as reasons
for not being in charge of one's personal behavior. The person who ex-
hibits the behavior is the only one who can choose how to act. A var-
iety of circumstances, temptations, and emotions can influence a stu-
dent's actions. While this can be understood and discussed it will not
excuse the behavior or remove the responsibility from the student.
J.E.S.I. emphasizes that each person is responsible for his feel-
ings and emotional control. "You make me mad" statements really indi-
cate that those people cannot control their own emotions and that they
can be easily manipulated by others. A responsible person will find
ways to deal with his emotions in a constructive fashion.
J.E.S.I. operates on the assumption that the only way a student
learns to be responsible is by being given opportunities to act
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responsibly. As students are commanded to perform, provided with the
answers, denied the opportunity to make mistakes, and have their deci-
sions made for them they are being denied the opportunity to become re-
%
sponsible.
Reinforcement
. Behavior is influenced by its consequences. People will
repeat behavior that results in desirable consequences. In many ways,
teachers and students are constantly using reinforcement on one another,
most of it accidental. J.E.S.I. has discerned that the following infor-
mation is of tremendous value in using reinforcement to influence stu-
dent behavior.
The learner must be ready to learn. He must be able to receive
what the teacher has to give him. This means that he should not be dis-
tracted or tuned out because he is sick, tired, anxious, frightened,
worried or otherwise emotionally involved.
The task must be within the learner's capabilities. It is destruc-
tive to assign impossible tasks and then fail the student for not accom-
plishing the task. The behavior must be realistic and achievable. The
capacity and development of each person is unique and each person's
individuality must be respected and considered.
Avoid punishment except as a last resort, for punishment is only
effective temporarily. The student simply learns to avoid the source of
punishment. Punishment may teach the learner to fear and hate the
source and anything he/she relates to it.
The teacher must reinforce the learner by providing good feelings
following positive student behavior. The learner may receive a
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material reward (food, gifts, points)
,
or reinforcement may be emotional
(affection, attention, praise). The teacher must create a relationship
where he/she becomes a reinforcer and is valued by the student. The
%
learner wants his praise and attention.
Reinforce whatever you want the learner to do and ignore what you
do not want him to do. If desirable behavior is ignored and attention is
given to undesirable behavior, then students are actually being trained
to misbehave. Desired behavior must be reinforced immediately. If the
learning goal and consequent reinforcment are delayed too long the de-
sired behavior may not occur. Tasks should be broken down and frequent
reinforcement provided. When a student experiences continued success he
will then be able to tolerate larger tasks and longer reinforcement de-
lay.
Evaluation . Evaluation of J.E.S.I. is necessary to measure progress and
growth. Extensive evaluation clearly identifies program success and
deficiencies while providing the direction for modifications and im-
provements .
Evaluation should contain the following components:
(1) A needs assessment to determine which skills and behavior
needs improvement and change.
(2) Measurable objectives established to meet these needs.
(3) An instrument designed or developed to measure these
objec-
tives.
(4) A timeline developed to implement the evaluation.
(5) Tabulation of the data for comparison with
baseline
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information.
(6) Analysis of the evaluation and implementation of strategies to
correct any deficiencies.
J.E.S.I. uses the following evaluation criteria:
1. Attendance Records
A. Absences
B. Tardiness
2. Scholastic Records
A. Grades
B. Credits earned
3. General Equivalency Diploma Tests
4. Scholastic Aptitude
5. Attitudinal Surveys
A. Students
1) School Sentiment Index
2) ' Self Appraisal Inventory
B . Parents
1) Attitude toward school
2) Attitude toward children
C. Staff
1) Attitude toward school
2) Attitude toward children
6. Discipline referrals to school administration
7. School suspension
8.
Number of dropouts
Course Descriptions
J.E.S.I. has created a unique instructional format which utilizes
a variety of traditional, as well as innovative approaches to working
t ^le high risk student. J.E.S.I. was designed to provide intensive
remedial and developmental instruction for high school age students who,
for one reason or another, cannot achieve in the regular public school
classroom. As a result the J.E.S.I. educational program stresses in-
dividualized, small group instruction, concentrated and multidisciplin-
ary approaches in all basic subject areas and flexible scheduling pro-
cedures
.
The staff at J.E.S.I. feels that students who have previously dis-
played an inability to do well in school need an optimum educational
environment in which to have a success experience. Consequently, the
classes are informal and non-competitive. In this way the student has a
chance to rediscover his or her abilities in a classroom experience
which is structured to accentuate the student's strength, rather than
his/her weaknesses.
Mechanics of Operation . Each student who applies to J.E.S.I. is given
a single diagnostic test to determine his or her basic level of abil-
ities in spelling and punctuation, grammer and usage, reading compre-
hension and mathematics. Depending upon the student's needs, a program
of basic studies and electives is then developed cooperatively with the
student. All classes are teacher directed and are offered on a daily
basis with the exception of some elective seminars and discussion
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groups. Students are also asked to sign a student contract (see Appen-
dix A) committing him/herself to share responsibility for his/her own
education. A list of basic course descriptions and the J.E.S.I. Edu-
cational Plan can be found in the Appendix.
Transition To The Springfield School Department
The University of Massachusetts worked very well with J.E.S.I.
during the initial years of State funding. The program was new, excit-
ing and a worthwhile challenge. It attracted the tremendous talent
available through the University's Educational Department. These people
worked in all phases of the program, and played an important role in
shaping the philosophy, goals, and structure of J.E.S.I. This suppor-
tive relationship resulted in a top quality program with real benefits
for the students and the city of Springfield.
During the first two years of operation the J.E.S.I. program en-
joyed considerable success. Of the first 200 students that were ser-
viced by the program during this period 75 successfully completed their
high school education by passing the high school equivalency examination
(G.E.D.), 60 were placed on jobs, and 22 were accepted into colleges and
universities located primarily in the Commonwealth of Massachusetts.
Meanwhile, the site director had worked to nurture community sup-
port for J.E.S.I. Parents and key community people (heads of community
agencies, lawyers, educational leaders, businessmen, etc.) were con-
tacted and asked to visit the program, find out about it, and to become
involved. A community advisory board was formed which served the
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program in good stead. Through efforts of the director and the board,
the program began to receive some positive publicity. There were
newspaper articles, and local radio and television interviews. This
positive connection with the media obviously brought increased visi-
bility which meant increased local importance and power. The program
slowly became solidly based within the Springfield community.
However, state funding was scheduled to end in June, 1973. The
Principal Investigator
,
along with the Site Director opened discussion
with the Superintendent of the Springfield Public Schools on the
subject of J.E.S.I. becoming a part of the local school system's pro-
gram offerings. The superintendent was favorably impressed with the
results of J.E.S.I. at this point, and he had a very positive rela-
tionship with key members of the J.E.S.I. staff. Other school offi-
cials were included in the talks which proved to be helpful, and pro-
vided the impetus for future talks. The primary accomplishment of
the meeting was that the school officials agreed that they did indeed
want this program, but were not able to fund it during the up-coming
fiscal year.
Armed with this information, and the documented reports of
J.E.S.I. success and community support, the Principal Investigator
presented a case for refunding to the State Department of Vocational
Education. The State officials agreed to meet with Springfield
school officials along with the Principal Investigator to negotiate
the future of J.E.S.I. Out of this negotiation it was agreed by all
(*
parties that the state would fund J.E.S.I. for one more year, and the
Springfield School Department would assume fiscal and administrative
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responsibility for the program the following year.
As it turned out, the Springfield School Department reneged on its
promise a year later, stating that it would be financially irrespon-
sible to fund J.E.S.I. at this time. The school committee voted 6-1
against funding the program. The state was now out of the picture,
for it had more than lived up to the bargain as fiscal agent. The way
was now prepared for J.E.S.I. to travel in the path of most alter-
natives, that is, 18 to 30 months of life and then extinc-
tion. But J.E.S.I. was not to be retired. Concerned parents of
J.E.S.I. students organized and formed a coalition to deal with the
situation. Letters were written to all of the school committee
members, and local and state politicians. Documented successes of
J.E.S.I. students were presented to these people. The parents re-
quested and were granted permission to present their case for J.E.S.I.
at a school committee meeting. They presented their case as local
tax payers and voters who felt that they should have a say in the
type of education their children should have. They wanted J.E.S.I.
because for the first time their children were showing some interest
in school, as well as having some success. The parents were eloquent
in their presentation and their response to the issue. This meeting
represented the turning point in the survival of J.E.S.I. At the
next school committee meeting held three weeks later , the Springfield
School Committee with a unanimous vote of 7-0 voted to fund J.E.S.I.
for the 1974-1975 school year. Thus the school came under the aus-
pices of the Springfield School Department to which it remains to
this day.
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Program Outcomes
During the first eight years of operation, J.E.S.I. serviced more
than 1250 students (see figure 1). Of these students, 428 (34%) com-
pleted their high school education through J.E.S.I., with 362 (29%)
passing the high school equivalency examination (G.E.D.), and 66 (5%)
earning the credits for a city of Springfield high school diploma.
Of the 428 who completed high school through J.E.S.I., 86 (7% of the
1250 total) entered institutions of higher learning. While 822 stu-
dents (66% of the total) did not complete high school, 116 (9%) gained
employment, 80 (7%) returned to traditional high school, and 122 (10%)
entered other vocational training programs. A total of 746, 60% of
those who attended between 1972 and 1980, attained some form of edu-
cational or vocational achievement through their experience at J.E.S.I.
The remaining 494 (40%) dropped out of J.E.S.I. with no reported edu-
cational or vocational plans.
Records of students' attendance at various high schools prior to
their attending J.E.S.I. have been made available to J.E.S.I. staff
members since 1974. A study of these records for 528 students re-
vealed marked improvement in students' rates of attendance while at
J.E.S.I. as compared with their rates of attendance while at J.E.S.I.
as compared with their rates of attendance while at traditional high
schools (see figure 2) . Of those studied, 389 (74%) were absent less
frequently, 47 (9%) exhibited no change, and 92 (17%) were absent
more frequently while at J.E.S.I. than they had been in the traditional
high schools. Of the group whose attendance improved, records
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Fig. 1. Pie chart: Educational/vocational
serviced by J.E.S.I. over an eight year period
outcomes for students
( 1972 -1980 )
.
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Approximate Change in Rate of Attendance
Fig. 2. Frequency polygon: Changes in rates of attendance while
at J.E.S.I. as compared with attendance at traditional high schools
(N=528)
.
66
indicate that 255 (48% of the total 528) were absent at least 50 days
during a school year at their previous school (72% rate of attendance)
but less than 23 days during a year at J.E.S.I. (87% rate of attend-
ance)
,
representing an improvement of 15% in their rate of attendance.
A smaller group, 134 (25%)
,
improved from approximately 60 absences
per year (67% rate of attendance) to 45 absences per year (75% rate
of attendance)
,
an improvement of approximately 8%. The group of 47
(9%) with no change ranged from 30 to 37 absences per year, with an
80% average rate of attendance, at both traditional high schools and
at J.E.S.I. Of the 92 (17% of the total) whose attendance declined,
60 (11%) were absent approximately 30 days from traditional high
schools (83% rate of attendance) and 50 days from J.E.S.I. (72% rate
of attendance)
,
a decrease of 11%, and 32 (6%) were absent approximate-
ly 35 days from traditional high schools (81% rate of attendance) and
45 days from J.E.S.I. (75% rate of attendance), a decrease of 6%.
CHAPTER IV
METHODOLOGY
Data Sources
Data for this study was gathered from the historical records of
J.E.S.I. Alternative High School, from student files, and by ques-
tionnaires administered to J.E.S.I. students, their parents, Spring-
field school district counselors, and administrators. The question-
naire used was a Likert-Type attitude survey constructed by the inves-
tigator. One basic set of questions was used for each sub-group. The
questionnaires (see Appendix D) were distributed to 266 individuals who
constituted the seven groups specified below.
The Sample
(1) Sixty former students of J.E.S.I.
(2) Sixty students currently enrolled at J.E.S.I.
(3) Forty-eight parents of former J.E.S.I. students.
(4) Fifty parents of students currently enrolled at J.E.S.I.
(5) Sixteen school administrators, i.e., high school principals
and assistant principals.
(6) Twenty central office school administrators.
(7) Twelve counselors from the four traditional high
schools.
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The Questionnaire
The questionnaire was the instrument used to determine the atti-
tudes held by the sub-groups about various dimensions of J.E.S.I.
Those dimensions are:
(1) The educational opportunities provided by J.E.S.I.
(2) The effectiveness of J.E.S.I. as a valid alternative.
(3) The J.E.S.I. process, i.e., methods of program operation.
(4) The type of students that should be or are attending J.E.S.I.
(5) The quality of the educational program provided by J.E.S.I.
Development . The questionnaire was developed by the investigator with
the assistance of the dissertation committee chairperson, and the EPRA
research staff at the University of Massachusetts at Amherst. An
original questionnaire was submitted to the dissertation committee
chairperson for review and revision. After the review, a second form
of the questionnaire was then distributed to ten students, five par-
nts, five administrators, and two counselors for the purpose of review-
ing the questionnaire for clarity of the statements. These individuals
were not asked to complete the questionnaire, but only to review the
statements as to whether or not they were clear and meaningful.
Field Test. The investigator then developed the final questionnaire
and distributed it to 20 current students, four counselors, and
four central office administrators as a field test. Their reponses
revealed that this form of the questionnaire would gather the
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information sought by the investigator.
Distribution
. The investigator personally distributed and collected
the questionnaires presented to the 60 students currently enrolled at
J.E.S.I. Fifty questionnaires with a stamped self-addressed return en-
velope were mailed to the parents or guardians of these students. The
number of student questionnaires differs from the number of parent
questionnaires sent out simply because many students live on their own.
Sixty questionnaires with a stamped self-addressed return envelope were
mailed to former J.E.S.I. students. These students were randomly se-
lected from the roster of former J.E.S.I. students. Forty-eight par-
ent questionnaires were included in this mailing. Again, the number
of student questionnaires and parent questionnaires did not coincide
because many students were not living with parents.
The questionnaires were distributed to 16 school administrators,
including four high school principals, and 12 assistant principals at
their respective schools. These questionnaires were collected at the
central office by the investigator. The investigator personally dis-
tributed and collected the questionnaires presented to the 20 central
office administrators. The 12 counselors randomly selected as described
in Chapter I were distributed the questionnaire at their respective
schools. These questionnaires were collected at the central office.
Rationale for Questionnaire Items . The questionnaire was designed to
determine the attitudes that various groups of individuals have toward
J.E.S.I. Alternative High School. The results of the investigator s
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research in Chapter II indicate that, though there has been research
completed on the perceptions of alternative programs held by individ-
uals, there is a need to conduct further research to compare those per-
ceptions. There is a definite need to conduct further research on
J.E.S.I. to determine the attitude toward J.E.S.I. held by groups of
individuals which has allowed the program to expand and flourish for
the past 10 years.
The questionnaire focused primarily on values, attitudes, levels
of expectation and satisfaction. It was anonymously answered, with
the resulting information organized by relevant groups rather than by
individuals. The questionnaire was designed to provide information
about the attitudes, values, and opinions of sub-groups within the
system indirectly and directly affected by J.E.S.I. The groups in-
cluded students, parents, counselors, and school administrators. The
questionnaire provided information that leads to constructive changes
in programs, policies, and practices.
Finally, the questionnaire was action oriented to provide the
impetus for new direction and postive change.
Analysis of Questionnaire Items . In order to assess perceptions re-
garding each of the five dimensions of J.E.S.I. central to this study,
a series of statements was posed. Each of the five dimensions and its
corresponding questionnaire items is delineated below.
Dimension I. Perceptions of educational opportunities provided
by J.E.S.I. Alternative High School were assessed with the following
questionnaire items:
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# 1. J.E.S.I. is generally known in the Springfield community
f°r its ability to work with high school dropouts.
# 2. J.E.S.I. 's program offering is important to my education.
# 3. The purpose of J.E.S.I. is to provide the alternative for
assisting those students who can't function in the regular
high schools.
#22. One of the most important aspects of J.E.S.I. is that stu-
dents are there by choice.
Dimension II . Perceptions of the effectiveness of J.E.S.I. as a
valid alternative were assessed with the following questionnaire items:
# 4. While at J.E.S.I. I developed a positive attitude about
school and learning.
# 5. J.E.S.I. motivated me to attend school regularly.
# 6. J.E.S.I. assists students who have failed in the regular
high schools reach their potential.
# 7. While at J.E.S.I., I improved my academic skills, partic-
ularly reading and math.
# 8. J.E.S.I. assists problem youth gain the self-confidence and
interpersonal skills needed to function successfully.
# 9. J.E.S.I. helped me to feel good about myself.
#10. J.E.S.I. 's staff (teachers, counselors, director) deal with
the individual needs of students more so than the regular
high schools.
#11. J.E.S.I. 1 s staff seem to understand my personal problems,
and help me deal with those problems.
The choice of the Director of J.E.SI. is important to the# 12 .
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general effectiveness of the program.
Dimension III. Perceptions of the J.E.S.I. process, or methods of
operation were assessed with the following questionnaire items:
#13. J.E.S.I. operates in such a manner that allows students to
succeed even if they have family problems.
#14. J.E.S.I.'s flexibility and individualized curriculum help
students to succeed, and complete their high school educa-
tion even though they have fallen behind academically in
the regular high schools.
#15. At J.E.S.I. I feel less pressure to compete with other stu-
dents in regards to dress and academic achievement.
#16. At J.E.S.I. I have participated in the process of determin-
ing my course of study.
#18. J.E.S.I. places people, their needs, interests, and how they
learn at the center of things. Students are the focus for
organizing the program.
#19. J.E.S.I. encourages closer student-teacher relationships
than are generally found in the regular high schools.
#20. J.E.S.I. provides opportunities for students and teachers
to participate in decision-making on the school program and
on their role within the school.
#23. While at J.E.S.I. I learned to deal more effectively with
racial differences.
Dimension IV . Perceptions of the type of students that should, or
are most likely to attend J.E.S.I. Alternative High School were assess-
ed with the following questionnaire items:
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#29. J.E.S.I. exists only for those students who have trouble
with the regular high schools.
#30. Anyone who can't cope with or succeed in the regular high
schools is admitted to J.E.S.I.
#32. J.E.S.I. represents a last chance for high school dropouts
to complete their education.
#33. The typical J.E.S.I. students are "problem youth", or young-
sters that have needs that can't be dealt with in the reg-
ular high schools.
#34. J.E.S.I. does not limit its student body to problem youth,
but also attracts students with all levels of ability.
#21. J.E.S.I. students generally feel that they belong, and
therefore are apt to remain and complete their high school
education.
#26. J.E.S.I. is a loose operation where students can do any-
thing they want to and not expect any discipline.
#31. J.E.S.I. students are looking for an easy way out of school
responsibilities
.
Dimension V . Perceptions of the quality of the educational pro-
gram provided by J.E.S.I. were assessed with the following question-
naire items
:
#25. The education that students receive at J.E.S.I. is compar-
#24.
able to that which students receive at the regular high
schools
.
J.E.S.I. graduates go on to college or further vocational
training just as graduates for the regular high schools do.
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#27. J. E.S. I. 's basic curriculum is individualized and offers en-
couragement to those students who have academic problems.
#28. After attending J.E.S.X., my child feels that completing a
high school education is one important hurdle toward per-
sonal success.
#35. Some of J.E.S.I.'s methods of operations should be adopted
for students in the regular high schools.
Treatment of Data
The eight hypotheses presented in Chapter I will be tested with
the chi-square statistic. The chi-square test applies only to dis-
crete data and not to the continuous variables (discrete variables are
those expressed in frequency counts, rather than as measurements). The
test, therefore, is based upon the concept of independence, the idea
that one variable is not affected by, or related to another.
<
CHAPTER V
RESULTS
This chapter will report the data collected with the questionnaire
and relate it to the eight hypotheses posited in Chapter I. In each
case the hypothesis was tested with a chi-square statistic. For seven
of the eight hypotheses, questionnaire responses to 35 items were
grouped according to five conceptual dimensions. The total scores on
each of these five dimensions were divided in thirds to create high,
intermediate, and low response categories. The seven groups of res-
pondents also were clustered to reduce the number of cells in the
contingency tables.
Of the 266 questionnaires distributed, 194 (73%) were returned.
Rates of return among subgroups ranged from 100% (60) of the current
students to 54% (26) of the parents of former students. Questionnaires
were returned by 83% (10) of the counselors, 75% (45) of the former
students, 69% (11) of the principals and assistant principals, 65% (13)
of the central office administrators, and 58% (29) of the parents of
current students
.
Hypotheses and Statistical Treatment
Hypothesis 1 . There will be no significant difference between the two
student groups in their perceptions of the five dimensions of J.E.S.I.:
(a) an effective alternative; (b) an educational opportunity; (c)
method
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of program operation; (d) the type of student; (3) the quality of the
educational program; and (f) the total of these five scores.
Contrary to expectations, the two groups of students differed in
their perceptions in all but one area, i.e., the perception of the type
of student who should or does attend J.E.S.l. In every instance of
difference, the former students expressed more positive perceptions
than did the current students.
, .
2
a. A chi-square test (y = 32.00) indicated a significant differ-
ence (p <.001) between the two student groups in their perceptions of
J.E.S.l. as an effective alternative (see Table 1). Of the former
students, 60% were in most agreement, 33% in intermediate agreement, and
7% in least agreement with statements indicating that J.E.S.l. is an
effective alternative. Of the current students, on the other hand,
the majority (53%) were in least agreement, 32% in intermediate agree-
ment, and 15% in most agreement regarding J.E.S.l. as an effective
alternative
.
2
b. Again, a chi-square (y = 10.91) indicated a significant dif-
ference (p <.01) between the two student groups in their perceptions
of J.E.S.l. as an educational alternative (see Table 2) . Former stu-
dents were most positive with 49%, 42%, and 9%, respectively express-
ing most, intermediate, and least agreement with statements regarding
J.E.S.l. as an educational alternative. In contrast, of the current
students, 22%, 59%, and 28%, respectively, expressed most, intermed-
iate, and least agreement with those statements.
c. A less extreme but still a significant difference (p <.05)
between the two student groups in their perceptions of J.E.S.l. methods
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TABLE 1
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP
BETWEEN THE TWO STUDENT GROUPS AND THEIR
PERCEPTIONS OF J.E.S.I. AS AN EFFECTIVE ALTERNATIVE
Students
J.E.S.I. as an Effective
(N=105
)
Alternative
Most
Agreement
Intermediate
Agreement
Least
Agreement
Current 15% 32% 53%
(9) (19) (32)
Former 60% 33% 7%
(27) (15) (3)
2
X = 32.0, df = 2, £ <.001
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TABLE 2
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP
BETWEEN THE TWO STUDENT GROUPS AND THEIR
PERCEPTIONS OF J.E.S.I. AS AN EDUCATIONAL OPPORTUNITY
; J.E.S.I. as an Educational
(N=105
)
Oppor tunity
Students Most
Agreement
Intermediate
Agreement
Least
Agreement
Current 22% 50% 28%
(13) (30) (17)
Former 49% 42% 9%
(22) (19) (4)
2
X = 10.91, df. = 2, £ <.01
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TABLE 3
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP
BETWEEN THE TWO STUDENT GROUPS AND THEIR
PERCEPTIONS OF J.E.S.I. METHODS OF PROGRAM OPERATION
Methods of Program Operation
(N=105)
Students Most
Agreement
Intermediate
Agreement
Least
Agreement
Current 30% 32% 38%
(18) (19) (23)
Former 51% 31% 18%
(23) (14) (8)
X
2
= 6.61, df = 2, p <. 05
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of operations was revealed by a chi-square (X
2
= 6.61, see Table 3).
Current students were fairly evenly distributed across the three cate-
gories with 30% most positive, 32% intermediate, and 38% least posi-
tive in their perceptions regarding the J.E.S.I. process, whereas
former students were primarily positive, with 51%, 31%, and 18%, re-
spectively, expressing most, intermediate, and least agreement with
statements regarding J.E.S.I. methods of operation.
2d. As anticipated, a chi-square (X = .63) indicated no differ-
ence between the two student groups in their perceptions of the type
of student who should or does attend J.E.S.I. (see Table 4).
2
e. Contrary to expectations, a chi-square (X = 27.89) indi-
cated another significant difference (p <.001) between the two student
groups in their perceptions of the quality of the educational program
offered at J.E.S.I. (see Table 5). In this instance, nearly three-
fourths (73%) of the former students expressed most agreement, 20%
intermediate, and 7% least agreement with statements regarding the
quality of the J.E.S.I. educational program. Again, current students
were significantly less favorable in their perceptions with 17%, 35%,
and 48%, respectively, expressing most, intermediate, and least agree-
ment regarding the quality of the educational program.
f. A chi-square ( x
2
- 25.43) also indicated a significant dif-
ference (p <.001) between the total scores of the two student groups
(see Table 6). Again a majority (58%) of former students fell in the
most positive category with 33% in the intermediate, and 9-s in the
least positive categories. Most of the current students (48%) ex-
pressed the least agreement, with 35% in the intermediate, and 17% in
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TABLE 4
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP
BETWEEN THE TWO STUDENT GROUPS AND THEIR
PERCEPTIONS OF THE TYPE OF STUDENT WHO SHOULD OR DOES ATTEND J.E.S.I.
J.E.S.I. Student
(N=105)
Type
Students Most
Agreement
Intermediate
Agreement
Least
Agreement
Current 37% 33% 30%
(22) (20) (18)
Former 38% 27% 35%
(17) (12) (16)
X
2
=
.63, df = 2, n.s.
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TABLE 5
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP
BETWEEN THE TWO STUDENT GROUPS AND THEIR
PERCEPTIONS OF THE QUALITY OF THE J.E.S.I. EDUCATIONAL PROGRAM
Students
Quality of the
J.E.S.I. Educational
(N=105)
Program
Most
Agreement
Intermediate
Agreement
Least
Agreement
Current 23% 37% 40%
(14) (22) (24)
Former 73% 20% 7%
(33) (9) (3)
X
2
= 27.89, df = 2, p<.001
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TABLE 6
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP
BETWEEN THE TWO STUDENT GROUPS AND THEIR
TOTAL QUESTIONNAIRE SCORES
Students
Total Questionnaire
(N=105)
Scores
Most
Agreement
Intermediate
Agreement
Least
Agreement
Current 17% 35% 48%
(10) (21) (29)
Former 58% 33% 9%
(26) (15) (4)
X
2
= 25.43, df = 2, p<.001
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the most agreement with all statements regarding positive attributes of
the J.E.S.I. Alternative High School.
Hypothesis 2 . There will be a significant difference between groups in
their perceptions of J.E.S.I. as an effective alternative, with stu-
dents (both former and current) having the highest perceptions and staff
(central office administrators, counselors, and principals and assistant
principals) having the lowest.
2As hypothesized, a chi-square test of association (X = 35.99) in-
dicated a significant difference (p <.001) between the three broad
groups, students, parents, and staff (see Table 7). As anticipated,
the staff expressed the lowest agreement regarding J.E.S.I. as an ef-
fective alternative, with 68% falling in the least positive category,
12% in the intermediate category, and 20% in the most positive category.
On the other hand, the parents rather than the students were the most
positive of the three broad groups in their assessment of J.E.S.I. as an
effective alternative. Of all parents, 60% fell in the most positive
category, 31% in the intermediate category, and only 9% in the least
positive category regarding this dimension. The students were dis-
tributed in even thirds across the three categories.
Hypothesis 3 . There will be a significant difference between groups
in their perception of the educational opportunities provided by
J.E.S.I., with parents and students being most positive and staff
being least positive in their perceptions.
2
Contrary to expectations, a chi-square (X = 5.28) test revealed
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TABLE 7
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP
BETWEEN GROUPS AND THEIR PERCEPTIONS
OF J.E.S.I. AS AN EFFECTIVE ALTERNATIVE
Group
J.E.S.I. as an Effective
(N=194
)
Alternative
Most
Agreement
Intermediate
Agreement
Least
Agreement
Students 34% 33% 33%
(36) (34) (35)
Parents 60% 31% 9%
(33) (17) (5)
Staff 20% 12% 68%
(7) (4) (23)
X
2
= 35.99, df = 4, p <.001
no difference between between groups in the degree to which they saw
J.E.S.I. as an educational opportunity (see Table 8).
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Hypothesis 4 . There will be a significant difference between groups in
their perceptions of the methods of program operation, with students
being the most positive and staff being the least positive in their
perceptions.
2As hypothesized, a chi-square (X =45.23) test of association
revealed a significant difference (p <.001) between the groups in their
perceptions of the J.E.S.I. methods of program operation (see Table 9).
As anticipated, students were the most positive and staff the least
positive in their perceptions of this dimension. Of the students, 39%,
31%, and 30%, respectively, fell into the categories of most, inter-
mediate, and least agreement with statements regarding the J.E.S.I.
process. The parents were only somewhat less positive with a distri-
bution of 22%, 60%, and 18% across the three categories. Staff on the
other hand, were much less positive than both of the other groups, with
9%, 15%, and 76%, respectively, in the categories of most, intermediate,
and least agreement with statements regarding J.E.S.I. methods of pro-
gram operation.
Hypothesis 5 . There will be a significant difference between groups
in their perceptions of the type of students that should be or are
attending J.E.S.I.
Contrary to expectations no significant association was indicated
by a chi-square (X
2
= 2.50) testing the relationship betwwen the groups
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TABLE 8
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP
BETWEEN GROUPS AND THEIR PERCEPTIONS OF
J.E.S.I. AS AN EDUCATIONAL OPPORTUNITY
J.E.S.I. as an Educational Opportunity
(N=194)
Group Most
Agreement
Intermediate
Agreement
Least
Agreement
Students 33% 47% 20%
(35) (49) (21)
Parents 31% 38% 31%
(17) (21) (17)
Staff 35% 30% 35%
(12) (10) (12)
X
2
= 5.28, df = 4, n.s.
88
TABLE 9
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP
BETWEEN GROUPS AND THEIR PERCEPTIONS OF
J.E.S.I. METHODS OF PROGRAM OPERATION
J.E.S.I. Methods of Program Operation
(N=194)
Group Most
Agreement
Intermediate
Agreement
Least
Agreement
Students 39% 31% 30%
(41) (33) (31)
Parents 22% 60% 18%
(12) (33) (10)
Staff 9% 15% 76%
(3) (5) (26)
X
2
= 45.23, df = 4, p < .001
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in their perceptions of the type of students that should be or are at-
tending J.E.S.I. (see Table 10). Groups were distributed evenly
across the three categories of agreement.
Hypothesis 6 . There will be a significant difference between groups
in their perceptions of the quality of the educational program offered
by J.E.S.I. with students and parents being most positive and staff
being the least positive.
2As hypothesized, a chi-square (X = 55.03) test revealed a sig-
nificant difference (p <.001) between groups in their perceptions of
the quality of the educational program offered by J.E.S.I. in the an-
ticipated direction (see Table 11) . The largest group expressing most
agreement were the students (45%) followed closely by the parents (36%)
and the fewest were the staff (9%) . In the category of least agree-
ment with the quality of a J.E.S.I. education were 85% of the staff,
26% of the students and 17% of the parents.
Hypothesis 7 . There will be a significant differences between groups
in their total perceptions of J.E.S.I.
2
A chi-square (X = 36.27) test of association revealed a signifi-
cant difference ( p <.001) between groups in their total perceptions of
J.E.S.I. (see Table 12). Parents were most favorable and staff least
favorable in their total questionnaire scores. Of the parents, 36%
fell in the most positive category, 51% in the intermediate, and 13-&
in the least positive category. Students were fairly evenly distrib-
uted across the three categories of agreement. The staff were clearly
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TABLE 10
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP BETWEEN
GROUPS AND THEIR PERCEPTIONS OF THE TYPE OF
STUDENT WHO SHOULD OR DOES ATTEND J.E.S.I.
J.E.S.I. Student Type
(N=194)
Group Most
Agreement
Intermediate
Agreement
Least
Agreement
Students 37% 31% 32%
(39) (32) (34)
Parents 35% 38% 27%
(19) (21) (15)
Staff 29% 44% 27%
(10) (15) (9)
X
2
= 2.50, df = 4, n.s.
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TABLE 11
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP BETWEEN
GROUPS AND THEIR PERCEPTIONS OF THE QUALITY
OF THE J.E.S.I. EDUCATIONAL PROGRAM
Quality of the
J.E.S.I. Educational
(N=194)
Program
Group Most
Agreement
Intermediate
Agreement
Least
Agreement
Students 45% 29% 26%
(47) (31) (27)
Parents 36% 47% 17%
(20) (26) (9)
Staff 9% 6% 85%
(3) (2) (29)
X
2
= 55.03, df = 4, £ .001
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TABLE 12
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP BETWEEN
GROUPS AND THEIR TOTAL QUESTIONNAIRE SCORES
Total Questionnaire Scores
(N=194)
Group Most
Agreement
Intermediate
Agreement
Least
Agreement
Students 34% 34% 32%
(36) (36) (33)
Parents 36% 51% 13%
(20) (28) (7)
Staff 12% 15% 73%
(4) (5) (25)
X
2
= 36.27, df = 4, p < .001
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the least positive in their perceptions of J.E.S.I. with nearly three-
fourths (73%) falling in the most negative category, 15% in the inter-
mediate, and 12% in the most positive response category.
Hypothesis 8 . There will be a significant difference between groups in
their perceptions of the value of a student's completing high school
through J.E.S.I. (item #24 in the questionnaire).
2This hypothesis was tested with a chi-square (x =52.82) that
revealed a significant difference (p < .001) between groups in their
perceptions of the value of a student's completing high school through
J.E.S.I. (see Table 13). As anticipated, the consumers, i.e., students
and parents, were more positive in their perceptions of J.E.S.I. than
were the staff. The distribution of student responses to item #24 was
29% strongly agree, 61% agree, 8% no opinion, 1% disagree, 1% strongly
disagree. The distribution of parent responses to item #24 was very
similar to that of students, with 31% strongly agree, 62% agree,
7% no opinion and no disagree or strongly disagree. Among the coun-
selors and administrative staff the distribution of responses to this
item was significantly less positive with 12% strongly agree, 47%
agree, 29% no opinion, 9% disagree, and 3% strongly disagree.
94
TABLE 13
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP BETWEEN
GROUPS AND THEIR PERCEPTIONS OF THE VALUE OF
A STUDENT'S COMPLETING HIGH SCHOOL
THROUGH J.E.S.I.
Value of Completing H.S.
(N=194)
through J.E. S.I.
Group Strongly
Agree
Agree No
Opinion
Disagree Strongly
Disagree
Students 29% 61% 8% 1% 1%
(31) (64) (8) (1) ” (1)
Parents 31% 62% 7% 0 0
(17) (34) (4) 0 0
Staff 12% 47% 29% 9% 3%
(4) (16) (10) (3) (D
X
2
= 52.82, df = 8, p <.001
CHAPTER VI
DISCUSSION
The purpose of this study was to examine J.E.S.I. Alternative
High School as one viable alternative for high-risk disadvantaged youth
in Springfield, Massachusetts by (1) describing and anlayzing the evo-
lution, development, and adoption of J.E.S.I. into the Springfield
School System, and (2) assessing and comparing perceptions of various
groups towards J.E.S.I.
Anaylsis of the history of the program revealed that the survival
of J.E.S.I. beyond the average tenure of an alternative program and its
adoption into the public school system can be atfributed to strong sup-
port of parents.
In addition, a Likert-type questionnaire was used to assess per-
ceptions of seven groups of individuals involved in J.E.S.I. toward
the program. The seven groups surveyed were: (1) former J.E.S.I.
students; (2) students currently enrolled in J.E.S.I.; (3) parents of
former J.E.S.I. students; (4) parents of students currently enrolled
at J.E.S.I.; (5) secondary school principals and assistant principals;
(6) central office administrators; and (7) secondary school counselors.
The questionnaire was to assess their perception of five dimensions of
the program: (1) effectiveness; (2) educational opportunities; (3)
methods of program operation; (4) the type of students who should or
do attend J.E.S.I.; and (5) the quality of the educational program
provided by J.E.S.I.
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Eight hypotheses were formulated in order to analyze the per-
ceptions of the dimensions of J.E.S.I. as they were collected by the
questionnaire from the seven groups of respondents. The chi-square
test of association was used to assess each of the eight hypotheses.
PROGRAM EVOLUTION
J.E.S.I. Alternative High School is special, and significant to
the alternative school movement because the school survived beyond the
initial funding, and was adopted into the public school system. This
fact alone is highly significant since most alternative schools have
an eighteen month to three year life expectancy.
However, it is important to note the theory behind state funding.
States provide cities and towns with what they call "seed" money to
begin special programs. This funding usually is contracted for two or
three years, at the end of which those cities and towns are expected
to assume fiscal responsibility if they want to continue the programs.
The assumption of fiscal responsibility by the towns rarely happens,
and was not any different at the end of J.E.S.I.'s initial funding
period.
Important factors contributing to the survival of J.E.S.I. were
the overwhelming support of parents, and early positive community re-
lations established before initiating the program. Parents were in-
volved with J.E.S.I. in all phases of its evolution. The first ad-
visory board to J.E.S.I. consisted primarily of concerned parents
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and community agency representatives. The board acted as a represent-
ative body to gain community acceptance and support for J.E.S.I. It
is interesting to note that whenever the parents or advisory board made
*
an appeal for J.E.S.I. to the mayors or school committee members they
always did so with dignity. They went as concerned citizens of Spring-
field, voters, and taxpayers who believed that they should have a say
in what type of education their children should have.
Another factor contributing to J.E.S.I. 's survival was the docu-
mented successes of the students. A fairly high percentage of the
students were completing their high school education or gaining employ-
ment. Attitudes of students were changing from negative to positive.
Some students were returning to the local high schools and doing well.
Records were kept of these successes and they were of a tremendous
help to parents in presenting a case for refunding or adoption into
the local school system.
Publicity aided J.E.S.I. gain local importance. Local newspaper
editors came in and spent a day or two watching the program in action,
interviewing students and staff. The local television and radio
stations were also involved in positive J.E.S.I. publicity. These
connections to the media obviously brought increased visibility
,
which meant local importance and in some instances power. This was
evident in newspaper articles that were written in support of
J.E.S.I. during the time of fiscal crisis.
As J.E.S.I. evolved, and was adopted by the Springfield school
department there was a change in the original spirit and enthusiasm
experienced under the University of Massachusetts' sponsorship.
Al-
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though students continued to have successful experiences, and parents
continued to support J.E.S.I. an intangible negative air pervades.
«
Perhaps it is the fact that many of the administrators from the school
department downgrade the quality of J.E.S.I. and this attitude filters
over to the student. It is a fact that many students are entering
J.E.S.I. with pre-conceived and erroneous notions which the J.E.S.I.
staff attempts to change. Simple maturation could also account for the
change in student attitude. The average J.E.S.I. student of today is 17
years of age whereas the average student age during the first two years
of the program was 20. The change in staffing patterns could also ac-
1
count for the change in the program at this stage of development. There
was the ideal staffing arrangement under university administration with
interesting, high powered and well trained people available to J.E.S.I.
Under school department management, top quality staff have not been en-
couraged to work at J.E.S.I. In spite of the roadblocks J.E.S.I. is
still managing to provide the means for a successful school experience
for these youth. However the program could be at a crossroads in terms
of its effectiveness and future growth because of differences in per-
ceptions of J.E.S.I. held by parents, students and staff. This will
be discussed in the next section.
Students' Perceptions of J.E.S.I.
Based of the following observations, the first hypothesis pre-
dicted no differences in the perceptions of the two student groups:
(1) both groups were direct recipients of the J.E.S.I. service of
99
which the goals and objectives has varied only slightly over the years;
(2) the two groups attended J.E.S.I. out of choice, for reasons of
discontent and dissatisfaction with their past school situations;
(3) students who choose to attend alternative schools generally have
a common feeling of trust and enthusiasm about those schools; and
(4) both student groups had given positive feedback regarding the
virtues of the J.E.S.I. program to staff members over the years and
there was always a long list of students waiting to gain admittance
to J.E.S.I. Positive perceptions of J.E.S.I. were anticipated from
both groups because of the indicators listed above.
Surprisingly
,
however, the two student groups differed in their
perceptions in all but one area, the perception of the type of student
who should or does attend J.E.S.I. In every instance of difference,
the former students expressed more positive perceptions than did the
current students. Some explanations for the broad discrepancy in
perceptions of the two groups could lie in the fact that the former
students have had the full benefit of a terminal positive experience
at J.E.S.I. They have earned credits and gained the high school di-
ploma, passed the high school equivalency (G.E.D.) examination, gained
self-confidence, and developed warm relationships with J.E.S.I. staff
members, whereas the current students have not yet had these exper-
iences. Perhaps the current students have not yet made the trans-
ition and are bringing with them to J.E.S.I. all of the old attitudes,
suspicions and hostility they held toward the traditional schools.
Another factor that may contribute to the discrepancy in students
perceptions is the maturity of the two groups. The former students
are older, more experienced, and more confident. Perhaps they would
tend to be more serious and conscientious when filling out the ques-
tionnaire than would the current students.
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A third explanation might be that J.E.S.I. is no longer viewed
by students as being different from the traditional schools. Since
J.E.S.I. came under the auspices of the Springfield school system
there have been attempts by principals of the traditional high schools
to force difficult students out of their schools into J.E.S.I. Al-
though these attempts were usually thwarted by the J.E.S.I. director,
it is possible that the idea of JiE.S.I. as an alternative, a "school
of choice", is being undermined. It may be that current students are
coming to J.E.S.I. with negative ideas about the school because
J.E.S.I. has been presented to them as their final and only option
rather than as one alternative choice. All of these reasons could
account for the difference in perceptions of the two groups, and
should lead to more discussion and thought about the merits of an
alternative program of student choice versus an intervention type
program where students do not have the choice , but administrators
make the decision to send them.
Students from both groups showed no difference in their percep-
tions of the type of student who should or does attend J.E.S.I.
Apparently, as suggested by previous studies (Cervantes, 1965;
Bowman and Matthews, I960; Curley, 1971; Kanno, 1974), students
who
have dropped out of school, or are on the verge of dropping out,
have common self-perceptions . The design of the questionnaire
items
which addressed perceptions of student type were based on
documen-
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tation of these common self-perceptions. Agreement between the two
student groups in their perceptions of student type can be interpreted
as reflecting the students' common self-perceptions. Unlike percep-
tions of the other dimensions studied, the variables of age, levels of
maturity and experience have no bearing.
J.E.S.I. as an Effective Alternative
The second hypothesis which referred to differences between groups
in their perceptions of J.E.S.I. as an effective alternative was based
on the following: (1) all groups did not concur in their understanding
of the function of J.E.S.I., i.e., whereas J.E.S.I. was designed as an
alternative to meet special needs of a non-traditional student body
and students and parents have always seemed to perceive it as such, the
staff in question has construed it to be an intervention to meet the
needs of traditional schools by relieving them of non-traditional
students; (2) the two student groups would have the highest perceptions
since they were directly involved with the J.E.S.I. experience and had
the benefit of daily exposure to program goals, ideals, and process,
and since many had encountered successful experiences while attending
J.E.S.I.; and (3) the counselors and administrative staff would have
the lowest perception of J.E.S.I. as an effective alternative because
of their view of the school as a disciplinary intervention where
students have little choice.
As hypothesized there was a significant difference between the
three broad groups, students, parents, and staff, in their perceptions
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of J.E.S.I. as an effective alternative. As anticipated, the counselors
and administrative staff expressed the lowest positive agreement regard-
4
ing the effectiveness of J.E.S.I.
Surprisingly, the parents rather than the students were the most
positive of the .three broad groups in their assessment of J.E.S.I. as
an effective alternative. There are several important factors which
might explain this occurence.
Parents have been involved with J.E.S.I. since its inception.
)
Initially they assisted in the school gaining acceptance in the Spring-
field community when it was a University of Massachusetts sponsored
project. In 1974, the school was on the verge of closing as state
funds were discontinued. A coalition of concerned parents got together
and presented their case for J.E.S.I. to the Springfield school commit-
tee. The school was reinstated under the guidance of the Springfield
School Department. In 1981 after the tax law proposition 2 \ came into
effect J.E.S.I., along with many other progrms, was eliminated from
the school department's budget for fiscal year 1981-1982. Parents
again stepped in and gave their support. A group calling themselves
Concerned Parents of Springfield went before the School Committee and
declared that the reinstatement of J.E.S.I. was one of their top
priorities. The program was reinstated in August, 1981.
Another facotr that could possibly contribute to parents being
more positive in their perceptions than students is their concern for
their children's education might allow them to perceive the value of
a program like J.E.S.I. before the students would. Parents would
also be able to express or state their feelings about the program
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simply because of their maturity. Also, parents would be able to ex-
Press their appreciation of J.E.S.X. in a more positive manner than
ft
students. All of these reasons could contribute to the parents being
the most positive of the three broad groups (parents, students, staff)
in their perceptions of J.E.S.I. as an effective alternative.
In addition, it must be remembered that the current students were
significantly less positive in their perceptions of J.E.S.I. than were
the former students. Upon* inspection of a 7 x 3 contingency table of
the chi-square association of the perceptions of all seven specific
groups, it becomes apparent that there is no difference between the
perceptions of the two parent groups and those of the former students
.
Inspection of this table (Appendix F, Table 14) supports the assumption
upon which Hypothesis 2 was based.
J.E.S.I. as an Educational Opportunity
Based on the assumption that the meaning of J.E.S.I. varies
among the groups studied, it was hypothesized that their perceptions
of J.E.S.I. as an educational opportunity would differ. Parents see
J.E.S.I. as a positive means for their children to complete their
high school education. Students see J.E.S.I. as a program to meet
some of their individual needs. Staff view J.E.S.I. as an inter-
vention type program for problem students.
Surprisingly, the results indicated no significant difference
between groups in the degree to which they saw J.E.S.I. as an educa-
tional opportunity. It is interesting to note that although
there is
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no significance in the difference in perceptions, each of the three
groups were positive in their perceptions of educational opportunities
provided by J.E.S.I.
J.E.S.I. Methods of Program Operation
The hypothesized difference between groups in their perceptions
of the J.E.S.I. methods of operation was substantiated by the chi-
»
square test of association. As predicted, students were the most
positive and counselors and administrative staff the least positive
in their perceptions of the J.E.S.I. process. In fact, staff were neg-
ative in their assessment of J.E.S.I. methods of program operation.
Possible explanations of these findings are that (1) the students,
as direct beneficiaries of the J.E.S.I. program on a daily basis, are
very positive and supportive because of their own experiences of the
J.E.S.I. methods; (2) the parents, knowledgeable of J.E.S.I. in a broad
sense, lack familiarity with the day-to-day operations and, therefore,
are supportive
,
but not as positive as the students vis-a-vis methods
of operation; and (3) the staff, being somewhat threatened by a program
whose existence implies that they are not doing their job, would not
express enthusiasm for J.E.S.I. methods of operation.
Student Type
Based on the following observations it was predicted that there
would be a significant difference between groups in their perceptions
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of the type of students that should be or are attending J.E.S.I.:
(1) students hold a higher opinion of themselves than do staff members;
(2) counselors and administrative staff view J.E.S.I. students as being
homogeneous in their academic ability; (3) parents and students view
students as being heterogeneous in their academic ability. Surpris-
ingly, a chi-square test of association revealed no difference between
groups in their perceptions of the type of students that should be or
are attending J.E.S.I.
An explanation for this" commonality of perceptions is that all
of the groups have been educated to the characteristics of the high
school dropout. Staff and parents constantly remind students of who
the dropout represents.
Quality of Educational Program
As hypothesized, a significant difference was found between
groups in their perceptions of the quality of the educational program
offered by J.E.S.I., with students and parents being most positive
and staff least positive in their perceptions. Historically, students
have responded favorably to course offerings. In addition, they
have seen friends or have personally experienced success as a result
of the quality of their J.E.S.I. preparation for the G.E.D., jobs,
and/or acceptance into institutions of higher education. Similarly,
parents are impressed with the positive outcomes which J.E.S.I. pro-
vides their children. Staff, on the other hand, remain suspect
and
defensive toward that which is not traditional.
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Total Perceptions of J.E.S.I.
As predicted, a significant difference was found between groups
in their total perceptions of J.E.S.I. A chi-square test of assoc-
iation revealed that the groups were significantly different in their
perceptions of J.E.S.I., with parents being most favorable and staff
least favorable in their total scores.
Possible explanations for this difference could be: (1) students
are enthusiastic and supportive of the J.E.S.I. methods of program
operation; (2) counselors and administrative staff are suspicious of
the J.E.S.I. methods of program operations; (3) students and parents
are highly supportive and enthusiastic about the quality of the pro-
gram offered by J.E.S.I.; (4) staff has a low opinion of the quality
of J.E.S.I. educational program; (5) students' and parents' reasons
for having a school like J.E.S.I. is to provide the means for meeting
the needs of students with different learning styles and abilities;
(6) the staff's reasons for having a school like J.E.S.I. is to provide
the means for getting rid of students they consider discipline prob-
lems .
Value of Completing through J.E.S.I.
The eighth hypothesis which predicted a significant difference
between groups in their perceptions of the value of a student's com-
pleting high school through J.E.S.I. was based on the following:
(1) students and parents actively sought J.E.S.I., by
choice, for
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themselves or for their children, as a means to high school completion;
(2) parents have always supported J.E.S.I. as an alternative in the
Springfield community; (3) J.E.S.I. graduates have gained admittance
to institutions of higher learning; (4) many J.E.S.I. students upon
returning to the traditional high schools have performed well academ-
ically; (5) principals are more apt to refer students who are discip-
line problems to J.E.S.I.; (6) central office administrators have been
known to belittle the high sch6ol equivalency diplomacy; (7) central
office personnel have been known to downgrade the teacher preparation
of J.E.S.I. staff; (8) central office administrators have discouraged
interested competent staff from working at J.E.S.I.
As predicted, a chi-square test indicated a significant difference
between groups in their perceptions of the value of a student's complet-
ing the high school diploma through J.E.S.I. As anticipated, the
parents and students were more positive in their assessment of J.E.S.I.
than the staff.
Conclusion
The evolution of J.E.S.I. and its adoption into the local school
system demonstrate its significance and importance to the Springfield
community. The data from the questionnaire indicate that the school has
a different meaning for the various groups involved with it. The
counselors and administrative staff view J.E.S.I. as an intervention,
i.e., a program to which they can assign difficult students.
Parents
and former students view J.E.S.I. as an alternative for
those students
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whose needs are not being met in the traditional schools. Current
students initially have their view of J.E.S.I. colored by the circum-
stances under which they arrive at the school. Since these students
are generally recommended by the city school staff, the students bring
with them the negative opinions held by that staff. J.E.S.I. is,
therefore, not an alternative for these students because they feel
that they have had little choice due to the way in which they were
r
referred. J.E.S.I. thereby becomes just another school where these
students initially act out their agressions and hostilities. For
these students J.E.S.I. at least represents an alternative to dropping
out.
The common bond between these groups is that they all have some
vested interest in keeping J.E.S.I. in operation. As the resources
to fund alternative schools decrease, it is imperative that the diverse
interest groups set aside their differences and mutual distrust and
work cooperatively to insure the continuation of this service to the
community
.
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APPENDICES
APPENDIX A
J.E.S.I. ALTERNATIVE HIGH SCHOOL
STUDENT CONTRACT
1977-1978
The staff of the J.E.S.I. Alternative High School believes that
both students and staff need to have a shared sense of responsibility
about the activities around the school. In order to make sure that
everyone knows what we stand for and expect, the following agreement
will serve as a contract between you and the J.E.S.I. Alternative
School
:
I. The staff of J.E.S.I. agrees to provide a variety of classes
in various academic areas (English, Math, History, etc.) in order to;
a. prepare students for the General Equivalency Diploma
test, or
b. grant credit towards a Springfield High School Diploma,
or
c. grant credits that would be transferable to three of the
senior high schools; namely Technical, Classical and
Commerce
.
II. The staff of J.E.S.I. will provide counseling services to:
a. help students with personal or social problems
b. help students apply to a college or university
c. help students set employment and/or personal goals
In return, we expect that students will show:
a. a sincere interest in attending school on a regular basis
- (HAVE YOUR PARENTS CALL US WHEN YOU CANNOT ATTEND OR
WILL BE LATE)
.
b. an interest in treating everyone with respect and con-
sideration and a dedication to improve themselves - (DO
NOT HASSLE PEOPLE AND NO ONE WILL HASSLE YOU)
.
c. a commitment in terms of drugs and/or alcohol during
^
school that means that school is not a place to be high
- (USE OF DRUGS AND/OR ALCOHOL DURING SCHOOL HOURS IS
GROUNDS FOR SUSPENSION OR DISMISSAL)
.
At the end of your first weeks at J.E.S.I., the staff will
eval-
uate your behavior and performance in the program.
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I agree that I understand everything in this contract and will do
my best to fulfill my responsibilities in school:
YES
NO
Director 1 s Signature
Student ' s Signature Date
APPENDIX B
Mathematics
BASIC COURSE DESCRIPTIONS
General Review Mathematics - A basic remedial course designed as a "re-
fresher" experience for students who need a comprehensive review of
arithmetic. Highly individual izecT instruction covering addition, sub-
traction, multiplication and division. Fractions, decimals and per-
centage are also reviewed.
Algebra I (Text: Modern Algebra Step by Step - Book 1 ) - An intro-
ductory course in algebra designed around five generalized behavioral
objectives
:
1. Add, subtract, multiply and divide "directed numbers."
2. Complete various operations with "sets."
3. Simplify or solve various algebraic expressions and equa-
tions .
4. Add, subtract, multiply and divide nonomials and polynomials.
5. Solve inequalities and graph them on a number line.
Algebra II (Text: Modern Algebra Step by Step - Book II ) - A more ad-
vanced course in algebra which includes a review of basic algebraic
operations. Objectives for the course:
1. Graph an equation in two variables.
2. Graph an inequality in two variables.
3. Factor nonomials and trinomials.
4. Factor the sum of cubes, and the difference of cubes of two
terms
.
5. Solve systems of linear equations.
6. Find the square root of a number.
7 . Solve quadratic equations
.
Geometry (Text: Modern School Mathematics - Geometry ) - A basic intro-
ductory and "middle-range" course designed to acquaint the student with
modern geometric operations. Course objectives include:
1. Use Venn diagrams to complete various operations with sets.
2. Distinguish and identify differences between inductive and
deductive reasoning.
3. Using formal proofs, be able to prove that:
a. certain angles are equal
b. certain lines are parallel
c. certain triangles are congruent
4. Apply congruent triangles to parallelograms (rectangles,
rhombuses, trapezoids).
5. Apply the Pythagorean theorem to similar right
triangles.
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6. Construct various geometric figures.
English
NOTE: Various classes in English are held. Tests, pamphlets, handouts
etc. are geared to the ability level and interests of each student
group. Major study groups in English, however, are outlined below.
English I - A basic review course covering spelling, vocabulary, writ-
ing and reading comprehension. Sentence construction and individual
problems in English expression are covered on a daily basis.
English II - A more advanced, yet comprehensive course in English
skills. Reading, context clues, word derivatives, vocabulary, verbal
analogies and extensive writing exercises are highlighted in this
course. Texts used include the Houghton-Mifflin "Action" Series and
Cambridge Books edition of Increase Your Vocabulary I and II .
Creative Writing - A course designed to help students to improve their
writing skills. Designed as an individualized instruction course, stu-
dents are encouraged to write on both assigned and selected topics.
Emphasis is placed on proper sentence construction, word usage, vocab-
ulary development and the development of theme and style. Peer criti-
cism is featured as well as an appreciation of creative poetry and
prose.
G.E.D. Preparation - An advanced and comprehensive course designed for
students who need preparation and training in order to successfully
pass the General Equivalency Examination. An exhaustive preparation
in reading and vocabulary in literature , science and history as well
as correctness and effectiveness of expression.
Elective Courses and Discussion Groups
Introduction to Psychology - A course oriented towards the process and
problems of personality and interpersonal relationships in light of
modern behavioral psychology. Psychology for You by Sol Gordon is the
major text used in the course. The selection of topics, the method of
exposition, the documentation and the language are most suitable for
high school students taking an introductory course in psychology.
Class time is spent on discussions, readings, guest speakers and mov-
ies. Periodic exams will be given throughout the course.
Careers Exploration (Text: Holloway/Stowe Series, Hello World ) - A
multi-disciplinary and awareness course designed to increase student
awareness to the world of work. The idea of career as opposed to
"job" is stressed. Application writing, interviewing, verbal and non-
verbal communication, resume writing, letter writing, and reading are
emphasized. Evaluation of students' occupational skills, interests,
"daydreams", etc. are inventoried through vocational aptitude surveys.
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Lifestyles - An exploratory course involved with the principles of
sociology, social psychology and history which focuses on the under-
standing and appreciation of alternative cultures and their historical
foundations. Readings and discussions are featured.
History I - An introductory survey course designed to acquaint the stu-
dent with the basic concepts of geography, world history and current
^-ffsi^s. Graphs, charts, handouts and classroom discussions are regu-
larly used.
American Culture - Civil War to the Present - A fast-paced "special in-
terest" course designed to introduce the student to critical thinking
and evaluation. Different perspectives and people are studied in order
to understand "how the other guy viewed a situation." Migrant workers,
farmers, businessmen, "carpetbaggers", artists and philosophers all re-
veal different viewpoints. Various reading materials are used.
The Itinerant, The Migrant Worker, The Restless Individual in American
Society - Throughout our history one of the grest folk figures of our
cultural heritage has been the individual cut loose from regular soci-
ety pitting his or her resources against an unfriendly environment.
All kinds of figures from the mountain man who opened the West, to the
television show, "The Fugitive", of ten years ago, to the migrant
workers of John Steinbeck's Grapes of Wrath
,
to the wandering aimless-
ness of runaways to the Wobblies of the turn of the century.
What makes Americans hit the road? Is it jobs, feeling like an out-
sider, banishment from family, breaking the law or a combination of all
these? Or is it a desire to see our truly beautiful country in per-
son? From the Cascades mountain range, Mt. Rainier, Grand Canyon, the
Great Smokies, the Pacific Crest Trail, a canoe trip down Maine's
Allagash River to a climb on an unnamed mountain in British Columbia.
Why be on the move as opposed to sinking roots? Have you ever seen or
talked to a hobo or slept in a flop house or ridden the trails? It is
a very difficult existence. Does the sound of a train whistle make
your blood shiver and goose bumps raise up on your skin? Do places
you've never seen beckon you? Let's check this phenomena out. In do-
ing so we can discover some more history that's written in a language
on people's faces and in their music and poetry, and songs plucked out
on a banjo on the middle of the night.
Nutrition - A special interest elective course designed to introduce
the student to the complicated food service system in America. The
growing of crops, storage, methods of distribution, packaging and pro-
cessing, and pricing of various foods is reviewed. Consumer-oriented
discussions on balanced diets, general nutrition, artificial preserva
tives, the effects of fungicides, herbicides and pesticides are also
featured.
120
Science A highly individualized independent study project involving
various scientific principles. Introductory units in biology, chemis-
try and physics as well as separate "hands-on" type activities invol-
ved with aquarium work, microscopes, and botany. Limited enrollment.
Women's Studies - A popular elective course designed for women who are
interested in studying the rote of women in literature and society.
Major emphasis is placed on affirming and strengthening the individual
according to her particular abilities and attributes. Poetry, prose,
psychological abstracts, group discussions are used to provide an
awareness of various careers and lifestyles. Individual "models" of
modern women from various fields (entertainment, politics, athletics)
are discussed.
Play Reading - A supplemental enrichment course oriented towards dis-
covering the nuances of character, development of plot, style and the
mechanics of play construction. Oral-reading and improvisational
techniques are used. The Miracle Worker
,
A Raisin in the Sun and The
Doll House are studied in depth.
Photography - An introductory course in basic photographic technique.
Emphasis is placed on principles of composition, exposure, developing
and printing. Darkroom procedure is a "hands-on" experience, and stu-
dents are encouraged to discover and develop their own creative designs
and techniques.
Introduction to Painting and Drawing - A course offered to introduce
the student to the basic principles of design and composition with em-
phasis on shape, line, balance and color composition. Techniques and
applications of drawing and painting will be reviewed and applied in a
studio setting. Students will learn the mechanics of canvas prepara-
tion, stretching and strip framing. Academic instruction will be pro-
vided in the review and discussion of modern artistic techniques.
NOTE: Each student is required to take at least two basic core sub-
jects (English and Mathematics) regardless of their program of study.
Depending upon the credit requirements, interests and abilities of the
student, three additional courses are elected to complete their sched-
ule. The concentrated effect of small group instruction and individ-
ual attention serves to heighten the impact of the various exercises
in writing, reading and speaking. We have included a sample "Educa-
tional Plan" which illustrates how J.E.S.I. arranges academic credit
between our school and the four other high schools. We have been very
pleased with the reception and cooperation given to us by the princi-
pals, counselors and teachers of the Springfield School System and be-
lieve that by working together we can provide a more comprehensive
education for the young people of Springfield.
APPENDIX C
SPRINGFIELD PUBLIC SCHOOLS
PROJECT J.E.S.I.
JOBS/EDUCATION/SELF-IMPROVEMENT
EDUCATIONAL PLAN
NAME
ADDRESS
DATE OF BIRTH
The above named student has indicated a desire to receive academic
credit for his/her school work at Project J.E.S.I. and to use these
credits towards graduation at your high school. Enclosed, you will
find an educational plan as well as other information regarding this
student and his/her learning goals.
1. Last school attended Grade Date Left
2 . Reason for withdrawal
3. Counselor CP VOC. General
4. What regular class or grade-level credit is being applied for?
5.
Approximate percentage of time in regular classes and activities?
6
What special in school programming is planned for the student
which will increase his/her individual progress? Indicate aca-
demic area of special need, who will work with the student, ap-
proximately how much time (individual tutoring, special class,
remedial reading, counseling).
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7.
What special aspects will be provided for the student? Detail any
particular affective domains involved or particular counseling
strategies.
8.
Other features or comments about the educational plan.
9.
When is student returning to public school?
10.
Grade level
Signatures
Director, Project J.E.S.I. Principal
,
High School
Educational Coordinator, Project Counselor
J .E.S.X.
Student Date
APPENDIX D
QUESTIONNAIRE
This questionnaire was designed to collect information regarding
the effectiveness of the J.E.S.I. Alternative High School in providing
educational and counseling services to students in Springfield, Massa-
chusetts. By responding to the statements in the questionnaire you
will assist me in obtaining information that will help to improve the
quality of services provided by J.E.S.I.
The information in the questionnaire is private and confidential.
Names of respondents will not be used in the study and listing your
name on the questionnaire is optional. Thank you for your participa-
tion in this project.
Please return by May 30, 1981 to;
Melvyn L. Burroughs, Director
J.E.S.I. Alternative High School
75 Carew Street
Springfield, Massachusetts 01104
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DO NOT WRITE IN THIS SPACE *1. Name (optional)
2. Position
Instructions ; The purpose of this ques-
tionnaire is to obtain your opinions con-
cerning various aspects of J.E.S.I. Alter-
native High School. The school will be
referred to in the questionnaire by its
abbreviated name J.E.S.I. The term
"regular schools" used in the study refers
to the four high schools of Springfield.
Please answer each question as honestly
as you can by circling the response which
comes closest to your true feeling. There
are no right or wrong answers. When an-
swering the question please use the fol-
lowing key.
Circle SA if you strongly
Agree with the statement,
thus SA A N D SD
Circle A if you Agree
with the statement, thus SA A N D SD
Circle N if you don't
have an opinion on the
statement, thus SA A N D SD
Circle D if you Dis-
agree with the state-
ment, thus SA A N D SD
Circle SD if you strontly
Disagree with the state-
ment. A N D SD
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SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
1. J.E.S.I is generally known in the
Springfield community for its ability
' to work with high school dropouts and
potential dropouts
.
2. J.E.S.I. 's program offering is impor-
tant to the education of many Spring-
field youth.
3. The purpose of J.E.S.I. is to provide
the alternative for assisting those
students who are failing in the regu-
lar high schools.
4. While at J.E.S.I. students develop a
postive attitude about school and
learning.
5. J.E.S.I. motivates students to attend
school regularly.
6. J.E.S.I. assists students who have
failed in the regular high schools to
reach their potential
.
7. While at J.E.S.I. students improve
their academic skills, particularly
reading and math.
8. J.E.S.I. assists high risk disadvan-
taged youth gain the self-confidence
and interpersonal skills needed to
function successfully.
9. J.E.S.I. helps students to feel good
about themselves.
SA A N D SD
SA A N D SD
SA A N D SD
10. J.E.S.I. 1 s staff (teachers, counsel-
ors, director) is more prepared to
deal with the individual needs of
students than staff at the regular
high schools.
11. J.E.S.I .' s staff seems to understand
the student's personal problems, and
helps the students deal with those
problems.
12. The choice of the Director of J.E.S.I
is important to the general effective
ness of the program.
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SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
13* J.E.S.I. operates in such a manner
that allows students to succeed even
if they have family problems.
14. J.E.S.I. helps students to succeed
and complete their high school edu-
cation even though they have fallen
behind academically in the regular
high schools.
15. At J.E.S.I. students feel less pres-
sure to compete with each other in
regards to dress and academic
achievement.
16. At J.E.S.I. students participate in
the process of determining their
course of study.
17. Students should never be forced to
attend J.E.S.I. by school system
officials.
18. J.E.S.I. places people, their needs,
interest and how they learn at the
center of things. Students are the
focus for organizing the program.
19. J.E.S.I. fosters closer student-
teacher relationships than are gen-
erally found in the regular high
schools
.
20. J.E.S.I. provides opportunities for
students and teachers to participate
in decision making on the school '
s
program and on their role within the
school
.
21. J.E.S.I. students generally feel that
they are part of the school environ-
ment, and therefore are apt to remain
and complete their high school educa-
tion.
22. One of the most important aspects of
J.E.S.I. is that students are there
by choice
.
23. While at J.E.S.I. students learn to
deal more effectively with racial
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SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
* differences.
24. J.E.S.I. graduates go on to college
or further vocational training just
as graduates from the regular high
school
.
25. The education that students receive
at J.E.S.I. is comparable to that
which students receive at the regular
high schools.
26. J.E.S.I. is a loose operation where
students can do anything they want
to and not expect any discipline
.
27. J.E.S.I's basic curriculum is indi-
vidualized and offers encouragement
to those students who have had aca-
demic problems.
28. After attending J.E.S.I. students
feel that completing a high school
education is one important hurdle
toward personal success.
29. J.E.S.I. exists primarily for those
students who have trouble with the
regular high schools.
30. Anyone who can't cope with or succeed
in the regular high schools is ad-
mitted to J.E.S.I.
SA A N D SD
SA A N D SD
SA A N D SD
SA A N D SD
31. J.E.S.I. students are looking for an
easy way out of school responsibil-
ities.
32. J.E.S.I. represents a last chance for
high school dropouts to complete
their high school education.
33. The typical J.E.S.I. students are
problem youth or youngsters that have
needs that can't be dealt with in the
regular high schools.
34. J.E.S.I. does not limit its student
body to problem youth, but also at-
tracts students with all levels of
ability.
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N D SD 35. Some of J.E.S.I.'s methods of opera-
tions should be adopted by staff for
students in the regular high schools.
APPENDIX E
TABLE 14
CHI-SQUARE SUMMARY TABLE OF THE RELATIONSHIP BETWEEN
THE SEVEN GROUPS AND THEIR PERCEPTIONS OF THE
VALUE OF A STUDENT'S COMPLETING HIGH SCHOOL
THROUGH J.E.S.I.
Questionnaire Item
vocational trainin
Group
#24: "J.
g just as
E.S.I. graduates go to college for further
graduates from the regular high schools."
(N=194
)
Strongly
Agree Agree
No
Opinion Disagree
Strongly
Disagree
Current 25% 62% 10% 2% 2%
Students (15) (37) (6) (1) (1)
Former 36% 60% 4% 0 0
Students (16) (27) (2) 0 0
Parents of 28% 62% 10% 0 °*
Current Studies (8) (18) (3) 0 0
Parents of 35% 62% 4% 0 0
Former Students (9) (16) (1) 0 0
Counselors 0 60% 30% 10% 0
0 (6) (3) (1) 0
Central Office 8% 54% 23% 8% 8%
Administrators (1) (7) (3) (1) (1)
Principals and 27% 27% 37% 9% 0
Assistant (3) (3) (4) (1) 0
Pr incipals
X
2
= 39.40, df = 24, p< .05
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